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Abstract:

This study explores the perception of translation competence among translators and foreign language
teachers in Mongolia. It is done by providing empirical evidence for the translation competence model
and intercultural competence model. 260 participants completed questionnaires and translated two texts
in direct and inverse translation. Results suggest that translators and teachers view translation as a
dynamic rather than a static concept. Differences in the acceptability average were observed between
direct and inverse translations. The study also reveals insufficiencies in the strategic sub-competence,
which compensates for other insufficient sub-competences. The research does not conclusively support
the interrelated and hierarchal nature of translation sub-competences proposed by PACTE.
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1. Introduction

Over the decade, translation and interpretation have gained notable prominence,
driven by heightened market needs and rapid advancements in science and
technology. This surge has created a substantial demand for skilled professional
translators. An essential element in the training of these professionals is the
development of translation competence (TC). Acting as responsible agents and
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experts in translational action (Vermeer, 2004), translators must possess a requisite
level of TC to proficiently fulfil their roles.

The concept of TC surfaced in the field of translation studies in the mid-1980s,
prompting continuous research on translation competence acquisition (TCA). TC is
not a novel term, and scholars and researchers have made ongoing efforts to define
TC. Early definitions included terms such as ‘transfer competence’ (Nord, 1991),
‘translational competence’ (Pym, 1992; Toury, 1995), ‘translation performance’
(Wilss, 1989), ‘translation skill” (Lowe, 1987), ‘translatory competence’ (Honig,
1991), ‘translator competence’ (Bell, 1991), and ‘translator’s competence’ (Alves &
Gongalves, 2007).

TC has been subjected to comprehensive theoretical (e.g., Neubert, 1994;
Chesterman, 1997; Pym, 2003; Alves, 2005) and empirical investigation (e.g.,
Gopferich, 2009; PACTE, 2002, 2003, 2009, 2011, 2020). Harris (1977) posits that
TC is an inherent skill in bilingual individuals, considering translation ability as a
fundamental aspect of bilingualism. According to Harris, bilingual competence
naturally evolves through interactions between two languages and the sociological
context in which an individual operates (Ivars & Mayor, 2012). However, this theory
has faced criticism, with scholars like Lorscher (1997) contending that, while
bilingualism may be necessary, it is not sufficient for the development of TC.
Grosjean (1997) also notes that bilinguals may lack specific transfer skills essential
for translation and interpretation. Shreve (1997) suggests that TC develops from
natural to constructed translation and is acquired through practical experience.
Likewise, Chesterman (1997) proposes that proficiency in TC expands in tandem
with an individual’s abilities. PACTE (2000) formulates a dynamic TC model
wherein new knowledge is constructed upon existing knowledge, advancing from
novice to expert levels.

Regardless of the preferred TC models, translators deemed thoroughly competent
should encompass a diverse array of translation sub-competences. The
amalgamation of these sub-competences is crucial in enhancing a translator’s overall
proficiency in the field.

2. Foreign language and translation education in Mongolia

Before the 1990s, Russian was the dominant foreign language for political discourse
and social mobility, reflecting the influence of Soviet culture. Many Mongolians
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studied in the Soviet Union at the post-secondary level, while many Russian teachers
were invited to teach at Mongolian schools and educational institutions (Dovchin,
2021). However, following the collapse of the Soviet Union, Mongolia transformed
from a socialist to a democratic country with a free market economy. English rapidly
became the new lingua franca of communication (Cohen, 2005) in the democratic
country and is currently regarded as Mongolia’s second primary foreign language
(Gundsambuu, 2019) alongside other languages, Japanese, Korean, French, German,
Turkish (Dovchin, 2016). Globalization further accelerated the spread of English,
making it an integral part of daily life in Mongolia, especially through increased
access to diverse social media platforms (Dovchin, 2020).

Since transitioning to a market economy, Mongolia has witnessed a surge in demand
for foreign language specialists driven by increased foreign investments and
globalization. As a result, numerous institutions have emerged to provide foreign
language and translation education. As of 2017, approximately 12,000 professionals
proficient in foreign languages were working in both the public and private sectors,
including over 800 translation agencies (Egshig, 2017). However, concerns persist
about the quality of translators despite the apparent abundance of translators. The
qualifications and competences of these translators need to be sufficiently addressed
within the current language educational settings (Egshig, 2023).

3. Conceptual framework

In the present study, PACTE’s TC model (2003) and Klimczak-Pawlak’s
intercultural competence (2018) are adopted as the guiding framework. The PACTE
model encompasses six sub-competences while Klimczak-Pawlak’s model
contributes one sub-competence. Among various models, we consider PACTE’s to
be the most comprehensive, having undergone empirical testing and validation. The
definitions of PACTE’s six sub-competences and Klimczak-Pawlak’s one sub-
competence are as follows:

1) Bilingual:

Comprises pragmatic, socio-linguistic, textual, and lexical-grammatical knowledge
in source and target languages.

2)  Extra-linguistic:

Encompasses encyclopedic, thematic, and bicultural knowledge.

3)  Knowledge of translation:

Entails understanding translation principles, including processes, methods, and
procedures.
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4)  Instrumental:

e Involves knowledge related to the use of documentation sources and
information technologies in translation.

5)  Strategic:

e Relates to the ability to solve translation problems and apply appropriate
procedures.

6)  Psycho-psychological:

e Involves cognitive and behavioral aspects such as memory, attention span,
perseverance, critical thinking, as well as psychomotor mechanisms.

7)  Intercultural:

e Focuses on the mediation process between languages and cultures,
emphasizing the translator’s ability to navigate and mediate cultural
differences during the translation process.

The addition of the intercultural sub-competence is deemed necessary as it is not
explicitly incorporated into the six sub-competences defined by the PACTE model. To
measure TC, we utilize questionnaires developed by both PACTE and Klimczak-Pawlak,
focusing on the four sub-competences: strategic, knowledge of translation, extra-
linguistic, and intercultural. Table 1 provides a comprehensive evaluation of these
translation sub-competences in our study.

Table 1. Measurement of translation sub-competences (PACTE, 2020; Klimczak-Pawlak, 2018)
Translation sub-competences Measurement
Strategic Measures taken by the participants to solve problems
encountered in the translation project
Decision-making (acceptable, semi-acceptable, and
unacceptable)

Knowledge of translation The type and variety of problems identified
Subjective concept of the underlying translation
principles

Extra-linguistic Thematic knowledge concerning the translation
project

Intercultural Mediation between two languages and transfer of

cultural references

The choice to prioritize these four sub-competences is influenced by the time and
resource constraints encountered by our project team. By concentrating on these aspects,
our goal is to obtain valuable insights into how translators and foreign language teachers
in Mongolia perceive and demonstrate their skills within these crucial areas of TC.
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4. Translation competence models

In the past, empirical studies on TC and TCA have yielded valuable insights into the
field. Orozco (2000) measured TCA in written translation among first-year students
in three Spanish universities, assessing TC development in early translator training.
Lachat (2003) conducted a study focused on problem-solving and strategy usage in
translation work among Spanish university students majoring in translation. Quinci
(2014) examined linguistic patterns at different competence levels to identify
linguistic differences between novice and expert translators in TC development.
Massana-Roselld (2016) focused on TCA concerning the resolution of translation
false friends, understanding how translators handle words with similar forms but
different meanings. Robert et al. (2016) validated their TC model, emphasizing four
sub-competences for effective instruction in translation programs. Olalla-Soler
(2018) explored cultural competence acquisition among translation students and
professional translators, highlighting differences in problem-solving strategies.
These studies significantly contribute to our understanding of TC and its acquisition
and development factors.

Among the early research, two studies, such as Lowe (1987) and Stansfield, Scott
& Kenyon (1992), aimed to take an empirical approach to research on TC. However,
Orozco (2000) points out that Lowe’s study proposes elements indicating levels of
translation competence rather than being an empirical study. According to Orozco,
the work of Stansfield, Scott, and Kenyon (1992) stands out as the sole genuine
empirical-experimental study of TC. They created an instrument, the Spanish into
English Verbatim Translation Exam, which underwent validation through reliability
and validity tests. Nonetheless, the authors themselves acknowledge that the results
cannot be generalized due to the limitations of the sample, consisting of only seven
FBI employees.

Regarding the acquisition of TC, there have been limited proposals. While some
empirical studies, such as PACTE, have compared the performance of professional
translators with that of translation students, no longitudinal study has been
conducted to monitor the comprehensive acquisition of TC over time.

TC is comprised of several interrelated sub-competences essential for performing
complex tasks. Hurtado (2017) categorizes research on TC into two major periods:
the first period, until the late 1990s, primarily focused on describing the components
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of TC and proposing various elements contributing to it. In contrast, the second
phase, starting from 2000 onwards, marked the commencement of empirical
validation in TC research. During this phase, there was a shift towards
conceptualizing TC as a set of interrelated sub-competences. During the second
phase, researchers progressively conducted empirical studies to explore the
functioning of TC. Numerous scholars (e.g., Schaffner & Adab, 2000; Kelly, 2005;
Robert et al., 2016) put forth diverse TC models and aimed tovalidate them
empirically.

These models served different purposes ranging from enhancing curriculum design
to analyzing translator performance on the job and developing theoretical
frameworks to comprehend the essential functions of TC in the translator’s work.
One of the key theoretical frameworks was developed by the European Master’s in
Translation (EMT) expert group (EMT Expert Group, 2009). This framework aimed
to improve translation programs and translator training across Europe, covering six
areas of competence and prioritizing specific learning objectives. The group has
since updated the framework multiple times, with the most recent revision in 2022
focusing on the employability of graduates with master’s degrees in translation
(EMT Expert Group, 2022).

It is important to note that the majority of TC models lack extensive empirical
validation. The PACTE group has been a notable exception, pioneering the field by
conducting numerous exploratory studies on TC and successfully validating its
proposed TC model. Some other empirical studies have also endeavored to assess
TC models proposed by different researchers (e.g., Alves & Gongalves, 2003; Alves
& Magalhdes, 2004; Kiraly, 2013).

Despite the increasing interest in TC, there is a shortage of empirical evidence
concerning the assessment and validity of TC models (Tomozeiu et al., 2016). A
study revealed that only a small proportion (8%) of articles published in major
translation and interpreting journals were dedicated to TC (Yan et al., 2018).
Furthermore, only a handful of empirical studies have investigated the evaluation or
measurement of TC (e.g., Orozco, 2000; Massan-Rosselld, 2016; Ollala-Soler, 2017,
Chodkiewicz, 2018, 2021; Abdullah et al., 2021; Baser & Cetiner, 2022; Algryani,
2022).

There may be a distinction in the performance of translators and foreign language
teachers. In the Mongolian context, foreign language teachers often function as
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translators, given their status as bilingual individuals capable of engaging in
translation work at an advanced level.

Recognizing the existing research gap, the present study seeks to provide empirical
evidence for the evaluation and validation of TC models. To accomplish this goal,
the study addresses the following research questions:

1. How do translators and foreign language teachers perceive translation
competence?

2. Is there a significant difference in the opinions of translators and foreign
language teachers regarding translation competence based on different
variables?

3. Are there differences between translators and foreign language teachers
concerning the acceptability of translation project results?

5. Methodology

Our study employed a mixed methods approach, combining quantitative and
qualitative data for comprehensive analysis. The research design was crafted to
investigate PACTE’s TC model with a specific focus on four key variables:
knowledge of translation, translation project, identification and solution of
translation problems, and intercultural knowledge.

The design involves two types of texts with different participant groups and includes
12 language pairs: English-Mongolian, Japanese-Mongolian, Chinese-Mongolian,
German-Mongolian, Korean-Mongolian, Russian-Mongolian, French-Mongolian,
Italian-Mongolian, Spanish-Mongolian, Turkish-Mongolian, Polish-Mongolian,
and Arabic-Mongolian. The selection of these combinations was grounded in
experiments involving various language pairs to ascertain whether TC functions
uniformly across them all.

5.1 Sample and experimental tasks

Two groups were recruited for our study: translators and bilingual individuals or
foreign language teachers experienced in teaching translation. Each group
completed two tasks: direct translation from the target language into Mongolian and
inverse translation from Mongolian into the target language. Participants also filled
out role-specific questionnaires tailored for either translators or teachers. Prior to the
main experiment, a pilot test involving five translators and five foreign language
teachers was conducted. Based on feedback and results from the pilot test, necessary
revisions were made to both questionnaires and texts. The final versions of the
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questionnaires consist of 81 items for translators (see Appendix 1) and 84 items for
teachers (see Appendix 2). Three additional items were included in the teachers’
questionnaire, specifically addressing intercultural competence. These three items
inquire whether teachers incorporate related content into their translation course
materials.

5.2 Participants

The final valid sample of completed questionnaires included 130 translators and 130
teachers, with 211 (81.1%) identifying as female and 49 (18.9 %) identifying as male.
Their educational backgrounds varied, with 91 translators from domestic
universities, 52 from foreign universities, and 12 from specific translation training
programs. The remaining participants acquired their translation skills independently.
The participants specialized in various languages, such as English (64 individuals),
Japanese (38), Chinese (44), German (28), Korean (23), Russian (27), French (12),
Italian (7), Spanish (6), Turkish (6), Polish (4), and Arabic (1).

5.3 Procedures

Our study used two data collection methods. Firstly, questionnaires in Google Forms
were distributed through professional associations’ networks and social media
platforms, including Facebook private groups of translators and interpreters.
Secondly, printed forms were utilized with snowball sampling to reach potential
participants (Patton, 2002).

The questionnaires were in Mongolian, and data were collected from May to June
2022 and March 2023. Quantitative data were analyzed using SPSS, while NVivo12
was used for qualitative data. A descriptive statistical analysis was conducted to
compare the two groups and identify significant differences. The relationship
between translation acceptability, which indicates the quality of the translation
project, and other relevant indicators within each group was examined. Responses
to the open-ended questions in the questionnaires were analyzed using thematic
analysis (Braun & Clarke, 2014).

We used 24 items to capture both dynamic and static translation concepts. The Likert
scale was utilized to gauge participants’ perspectives, considering their dynamic and
static aspects. Our analysis specifically focused on four contrastive pairs of items
that presented conceptually opposing viewpoints in Table 2. The remaining items
were not grouped into contrastive pairs as they belonged to different conceptual
categories, and their analysis was carried out separately.
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Table 2. Selection of four pairs of contrastive items (adopted from PACTE, 2014)

Selection of four pairs of contrastive items

Dynamic

Static

Item 63 (62): A text should be

Item 54 (53): The aim of every

Pairl translated in different ways translation is to produce a text
Translation - - -

depending on who the target as close in form to the original
methods - :

reader is. as possible.

Item 73 (72): If you begin Item 64 (63): All translated

translating a text with certain texts should keep the same
Pair 11 criteria (e.g., respecting the paragraphs and order of
Translation format of the original text, sentences in the target text as
methods adapting the text to the target in the original text.

reader, etc.), these should be kept

throughout the translation.
Pair 111 Item 66 (65): When translating a Item 56 (55): Most translation
Procedures technical text, the terminology is problems can be solved with
used not the biggest problem. the help of a good dictionary.

(strategies,
technigues)

Pair IV
Procedures
used
(strategies,

Item 74 (73): If you find a word
in a text you do not understand,
you should first try to work out
its meaning from the context.

Item 68 (67): As soon as you

find a word or expression you
do not know the meaning of,

you should look it up in a

techniques) bilingual dictionary.
Note: The number in the parenthesis indicates the item in the questionnaire for teachers.

We followed a specific procedure to calculate the dynamic index for each participant
and group. Initially, points were assigned to the Likert scale answers for each pair
of items: “I strongly disagree” = 1, “I disagree” =2, “I moderately agree” =3, “I
agree” =4, “I strongly agree” =5. These points represent the participants’ responses
to the contrastive pairs of items related to dynamic and static translation concepts.
Subsequently, we attributed a ‘dynamic value’ to the points using PACTE’s
classification method (2020), categorizing them into different dynamic levels,
reflecting the participants’ tendencies toward dynamic or static views on translation
concepts. Calculating the mean dynamic value of each participant across a pair of
items indicated their overall inclination. The dynamic index for each participant was
determined by considering mean dynamic values across all contrastive pairs of items.
Following the calculation of the total score for each participant based on their
responses to the pairs of items, a coherence coefficient value was assigned. The
coherence coefficient measures the consistency of the participant’s responses
regarding dynamic and static concepts, with the following assignments:
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o Total score 4: Participants with a total score of 4 receive a coherence
coefficient of 1, signifying a “totally consistent” orientation.

o Total scores 2 and 3: Participants with total scores of 2 or 3 get a coherence
coefficient of 0.5, indicating “intermediate consistent”.

o Total score 0 and 1: Participants with total scores of 0 or 1 receive a coherence
coefficient of 0, representing “totally inconsistent” responses.

Applying these coherence coefficient values helps assess participants’ response
consistency and determines the alignment or disparity between their views on
dynamic and static translation concepts.

In our translation project, texts were chosen based on specific criteria to ensure
consistency and relevance for all languages, including uniformity (using the same
texts for translation across all languages), text complexity (choosing texts designed
to present translation problems), and text length (ranging from 100 to 150 words).
The selected texts underwent testing in the pilot study before the actual experiment.
In our study, we used the term “acceptability,” following PACTE’s definition (2009),
to gauge the quality of the translation project. Acceptability measures the level of
acceptance for participants’ solutions to Rich Points (RPs), specific segments in the
source text representing prototypical translation problems.

To assess acceptability, we examined each RP’s description, considering the type of
translation problem it posed. Pre-identified criteria for acceptable, semi-acceptable,
and non-acceptable solutions were used. Using these criteria, we measured how well
participants’ translations conveyed the meaning of the source text for each RP.

When identifying RPs for direct and inverse translation, we categorized translation
problems into three groups (Table 3). Numeric values were assigned for overall
acceptability: acceptable=1, semi-acceptable=0.5, and non-acceptable=0.

Criteria for overall acceptability, based on PACTE’s guidelines (2020), are as
follows:

1. Acceptable (A): The solution effectively conveys the meaning of all three
segments, even if one is rated as semi-acceptable.

2. Semi-Acceptable (SA): The solution effectively communicates the meaning of
all three segments, even if two are semi-acceptable or one is non-acceptable.
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3. Non-Acceptable (NA): The solution does not effectively convey the meaning of
all three segments, even if one is acceptable or two are semi-acceptable.

Table 3. Categories and Rich Points for translation problems (adopted from PACTE, 2020)

Translation

Specific problems in the translation texts

problems
Direct translation Inverse translation
Linguistic The new finds are coming Xymazm nam VI IOHBIXYHAIB,
problems from intensive work ina small ~ TyyHuii wass Jlamuargopx sHap
(RP1) sector known as Region V that ~ 1760-1810 oHbI X00poH/T
has nevertheless yielded giant Gapuysican 6ereen 1000 rapyit
insights into the final days of JIaM XyBpar LIaBUIIaH cyyar 28
the doomed city. CYM JayraHTaii 6aiKio.
Textual The new finds are coming JKun 6ypuits 9 nyrasp capbH 5-
problems from intensive work ina small ~ ub1 eep OHruiiH Xuiiauiia
(RP2) sector known as Region V that  3apraii Tearpt “Monzon aiipeuiin
has nevertheless yielded giant faap” GOJIOH ap/BbIH ypJIaruiiH
insights into the final days of apra X3MK33 30XUOH OaliryyJiar.
the doomed city.
Extra- Along with the complete OuruitH rypBaH xuiin Hb Tywzom
linguistic excavation of two houses—the  xan aitmewiin Tyw 2ynuii
problems House of the Garden and the Xouwtyynol Hymaz OHTUIH TOJIBIH
(RP3) House of Orion—the dig has 9PAr OpUUM GYI0y OF0OTHHH
yielded frescoes, murals, and Jyuaross aiimruiin Caiixan-OBoo
mosaics of mythological cyMmbIH HyTar L{ort-Yyi xamasx
figures in gorgeous colors, rasap OpIIJIOT.
skeletons with stories still to be
unraveled, coins, amulets, and
show horses in the stable of a
wealthy landowner.
6. Results

This section presents the results based on an analysis of each indicator.

6.1 Knowledge of translation

In this section, we assess indicators related to the translation variable, particularly
the knowledge of translation sub-competence. Key indicators, such as the dynamic
index of translation and the coherence coefficient of knowledge of translation, are
analyzed. Data for measurement were gathered by examining participants’ responses
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to the general notions about translation and the knowledge of translation sections in
the questionnaires.

6.1.1 Dynamic index of knowledge of translation

Dynamic index: Results for pairs of items

The dynamic index results for contrastive pairs of items are presented in Table 4.
Translators, on average, showed a higher mean dynamic value compared to teachers,
with a more pronounced variation in mean dynamic values among teachers.

Pair III emerged as the most effective differentiator, showing a difference in mean
dynamic values of -0.335 for translators and -0.200 for teachers. In contrast, Pair [V
demonstrated less differentiation, with a difference in mean dynamic values of 0.292
for translators and 0.288 for teachers.

Table 4. Mean dynamic value for each contrastive pair of items

Translator Teacher
Mean Standard Standard
Deviation Mean Deviation
Pair 11 -0.335 0484 -0.200 0.460
Pair Il 0.173 0.402 0.200 0.420
Pair | -0.173 0.397 0.162 0.375
Pair IV 0.292 0.407 0.288 0.431

Dynamic index: Results for groups

The dynamic index, calculated by determining the mean dynamic value for each
contrastive pair of items, is presented in Table 5. The mean dynamic index of
teachers (0.108) exceeded that of translators (0.073). However, when examining
each pair of items individually, the dynamic index values for the teachers were lower
than those of the translators (Table 4). In both cases, the median value of the dynamic
index was 0.00, reflecting the use of a Likert scale with five response options in the
study.

Table 5. Dynamic index of knowledge of translation

Mean Median Standard deviation
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Translators 0.073 0.000 0.517
Teachers 0.108 0.000 0.490

6.1.2 Coherence coefficient of knowledge of translation

Table 6 displays the distribution of values (0, 0.5, and 1) for both groups. The
coherence coefficient distribution was comparable, with both groups having similar
numbers of values for 0 (totally inconsistent) and 0.5 (intermediate consistent). A
notable difference was observed for the value 1 (totally consistent), which was more
prevalent among the teachers (3.8%). This suggests a higher level of coherence and
consistency in teachers’ translation knowledge compared to translators. The
similarity in the distribution of values 0 and 0.5 suggests that both groups showed
similar levels of inconsistency and intermediate consistency in their knowledge of
translation.

Table 6. Distribution of the coherence coefficient of knowledge of translation

0 0.5 1 Total
Translators No. of cases 100 29 1 130
% 76.9% 22.3% 0.8% 100.0%
Teachers No. of cases 100 25 5 130
% 76.9% 19.2% 3.8% 100.0%
Total No. of cases 200 54 6 260
% 76.9% 20.8% 2.3% 100.0%

The mean coherence coefficient for each group was calculated based on individual
participant coherence coefficients. The results revealed that the teacher group had a
slightly higher mean coherence coefficient (mean: 0.135; range: 0.00 to 1.00)
compared to the translators (mean: 0.119; range: 0.00 to 0.50). The difference
between the two groups seems relatively small.

The median coherence coefficient was identical in both groups, registering at 0.50.
This uniformity in the median value indicates that, on average, both groups
displayed a moderate level of consistency in their knowledge of translation.
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6.2 General notions about translation

In the open-ended items of the questionnaires, participants responded to two specific
questions related to translation: 1) Define what translation is and 2) List the
qualifications a translator should possess and the skills they should have when
engaged in translation work. Among the translators, two participants viewed
translation as an art form. The majority (81 participants) defined it as a process of
transferring any text between source language (SL) and target language (TL) or vice
versa, emphasizing equivalence (35). For example, one translator described
translation as “a process to transfer oral and written texts between the two languages
without losing the meaning,” while another mentioned, “translation is an art to
transfer a source text into a target language by preserving equivalence.”

Teachers primarily viewed translation as a process (12) of transferring texts between
two languages (47), emphasizing maintaining equivalence (25). One teacher
explained, “Translation is a process of translating a source text into a target language
or vice versa by adjusting to the source and target culture,” while another teacher
indicated, “Translation means transferring a text in one language to another language
as closely as possible to the originals.”

The analysis highlights a shared understanding of TC among both translators and
teachers. Translators emphasize specific areas of knowledge like cultural references
and idiomatic phrases. Translators also emphasize problem-solving skills. Teachers
focused more on practical skills like proficiency in Computer-Assisted Translation
tools, excellent writing, quick decision-making, and logical thinking.

It is notable that neither group emphasized the importance of intercultural
communication as a component of TC. Intercultural communication is a crucial
aspect of translation, involving an understanding of cultural nuances and context in
both the SL and TL to ensure accurate and culturally appropriate translations.

6.3 Result of analysis of data obtained for Rich Points

In our study, we examined the variable of strategic sub-competence through the
translation project. A key aspect of the measurement is the evaluation of
acceptability scores for both direct and inverse translation.

Table 7. Acceptability scores for direct and inverse translation
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'Acceptability’ in direct and inverse Translators Teachers

translation

Direct translation Mean 0.55 0.46
Median 0.50 0.50

Inverse translation Mean 0.36 0.35
Median 0.50 0.50

Table 7 shows that the translators achieved higher acceptability scores in direct
translation compared to the teachers. The mean acceptability value for direct
translation among translators was 0.55, indicating relatively better results. In
contrast, the teachers obtained a mean score of 0.46 for direct translation, suggesting
slightly lower performance in this task compared to the translators. However, the
results for inverse translation revealed a narrower gap between the two groups, as
both exhibited lower performance with comparable acceptability scores.

In direct translation (Table 8), translators excelled in addressing RP1 (linguistic
problem), RP2 (textual problem), and RP3 (extra-linguistic problem), achieving the
highest mean acceptability values for these specific translation problems with scores
0f 0.68, 0.58, and 0.54, respectively.

Teachers, while showing slightly lower mean acceptability values for RP1 and RP2
in direct translation, demonstrated comparable performance with translators for

RP3, with only a slight difference of 0.04.

Overall, the results indicate that translators performed more satisfactorily in
addressing linguistic, textual, and extra-linguistic problems in direct translation.

Table 8. Acceptability by RPs

Direct translation RP1 RP2 RP3
Translators 0.68 0.58 0.54
Teachers 0.48 0.42 0.50
Inverse translation

Translators 0.31 0.56 0.47
Teachers 0.36 0.50 0.43

Note: RP1. Linguistic problem; RP2. Textual problem; RP3. Extralinguistic problem

In inverse translation (Table 8), the difference in mean scores between the two
groups was closer compared to direct translation. For teachers, the highest mean
score for acceptability was for RP1, with a score of 0.36, while the lowest was for
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RP3, with a score of 0.43. In comparison, translators showed slightly higher mean
scores, with RP2 at 0.56 and RP3 at 0.47.

The value for RP1 in the teachers was still higher than the value for RP1 in the
translators, suggesting that teachers performed somewhat better in addressing
linguistic problems in inverse translation. Overall, the mean values for acceptability
in the translators were somewhat higher.

In inverse translation, participants encountered challenges in addressing linguistic
and extra-linguistic problems (RP1 and RP3). RP2, representing textual problems,
received relatively higher competence from participants in both groups.

6.4 Translation problems

Participants are given the opportunity to identify up to three problems they
encountered while translating each text, beyond the pre-defined RPs. These
problems include challenges with thematic vocabulary, phrases, and terminology,
along with word choices and sentence structure. Despite these challenges,
participants effectively resolved the issues using a range of strategies. Frequently
used approaches were consulting bilingual dictionaries and leveraging the internet
to aid in their translations.

Participants, particularly translators (n=130), offered explanations for the translation
problems they encountered. The reasons cited included a lack of thematic
knowledge, inadequate understanding of how to transfer cultural references,
limitations in bilingual and linguistic knowledge, and a need for more extra-
linguistic and cultural knowledge.

The teachers (n=110) similarly emphasized difficulties in transferring cultural
references and highlighted additional challenges, including a lack of linguistic,
extra-linguistic, and thematic knowledge. They also expressed a perceived need for
improved translation strategies and methods.

6.5 Knowledge of culture

In this section, we provide data on intercultural sub-competence, one of the four
variables assessed in our study. The data focused on three aspects: 1) types of
cultural information, 2) lingua-cultural components in translation materials, and 3)
lingua-cultural components in translation course materials. Participants responded
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to multiple-choice questions regarding the cultural information in the translation
materials and translation course materials.

Of the 130 translators, 78 reported translating materials with cultural information.
The identified types included realia (48 participants), specific phraseological units
(48), special vocabulary with lingua cultural component (41), functional language
(39), and official document cliches and business cliches (36).

We also asked about the translators’ assessment of the representation of the lingua-
cultural component in the texts they translated. The top three selected aspects were
lingua-cultural aspects of vocabulary (43), realia (31), and lingua-cultural aspects of
vocabulary (16).

Out of 130 teachers, 119 reported that their translation course materials contain
cultural information. The most represented cultural aspect was special vocabulary
with lingua-cultural vocabulary (56), while the least represented aspect included
realia (49) and cultural information at the grammar level (57).

Out of 119 teachers, 37 felt that lingua-cultural information is well represented in
translation course materials, both in terms of content and variety of representation
forms. Another 28 teachers believed that the information is well represented by
various content but lacks variety in representation forms, while 32 teachers indicated
that the lingua-cultural information is poorly represented in the course materials.
Less represented aspects included functional language (21) and cultural information
at phonetic and intonation levels (20).

7. Discussion

This study addresses three research questions, and the discussion is structured
accordingly.

7.1 Research question 1: How do translators and foreign language
teachers perceive translation competence?

In our study, we explored knowledge of translation, examining the skills and
competences deemed essential for competent translators. The results mirrored
Tomozeiu et al.’s (2016) work on intercultural competence for translators in
European Union countries. Participants, both translators and teachers, exhibited
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awareness of the necessary knowledge and skills for competent translation. The
EMT framework (EMT Expert Group, 2022), outlining 36 skills across five main
competences, provided a reference point, with our participants aligning well with
competences in language and culture, translation, and technology. Notably, service
provision competence, essential for the professional implementation of language
services, received limited attention, suggesting a potential area for enhanced focus
in training. Our findings also resonated with the EMT framework’s competence in
language, culture, and technology. The TC, encompassing strategic, methodological,
and thematic competences, emerged prominently in our study. Translators assessed
the importance of analytical, decision-making, logical thinking, and creative skills
in their translation process, aligning with Klimczak-Pawlak’s (2018) emphasis on
pragmatic and literary skills as crucial for translators.

In our study, we investigated the integration of intercultural competence in
translation materials and course materials, drawing parallels with Mirzoyeva and
Syurmen’s (2016) research. Notable similarities emerged, particularly in
emphasizing lingua-cultural aspects such as vocabulary and realia in translation
course materials. However, our findings indicate potential avenues for enhancing
translators’ intercultural competence by introducing more diverse and
comprehensive representation forms. The PICT survey (2012) aligns with our
results, highlighting cultural heritage, literature, and the arts as key aspects of
intercultural competence training. The survey also acknowledged non-equivalent
notions in source texts, akin to the cultural references and realia highlighted by most
teachers in our study. Our result suggests that incorporating more authentic materials
can contribute to the development of students’ TC, particularly in terms of
intercultural competence. Similar suggestions have been made in other studies
(Chodkiewicz, 2021; Olall-Soler, 2018).

In assessing information regarding intercultural competence in translation materials
and teaching resources, our study integrated cultural references in the translation
project, encompassing both direct and inverse translation. These references required
participants to showcase cultural knowledge for accurate translation, and the
participants demonstrated proficiency in this regard. Algryani’s (2022) study is
pertinent as it highlights that the incorporation of authentic materials in class
enhances students’ awareness of culturally specific words.

7.2 Research question 2: Is there a significant difference in the opinions
of translators and foreign language teachers regarding translation
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competence based on different variables (knowledge of translation and
translation project)?

In contrast to PACTE (2014), where translators demonstrated a more dynamic
concept of translation, our study observed that teachers tend to favor dynamic items.
Notably, the most substantial difference between Mongolian translators and teachers
was in Pair I1I, contrary to PACTE’s study, where the least difference was observed
in the same pair. These results suggest that participants in our study are actively
discerning between dynamic and static translation approaches.

Furthermore, our findings unveiled a tight connection between the variables of
knowledge of translation and translation projects. Both variables showed a robust
correlation with a dynamic concept of translation and dynamic problem-solving in
translation texts. Both groups demonstrated a more dynamic concept of translation
in their TC. Nevertheless, it is worth noting that the results for translators indicate a
higher degree of dynamism compared to the group of teachers.

Our findings support Nida’s (1964) distinction between formal and dynamic
equivalence in translation. Translators in our study prioritize formal equivalence,
preserving words and forms closely to the source text. In contrast, teachers
emphasize thought-for-thought translation, allowing more flexibility to deviate from
the original forms while retaining the main message.

Both the PACTE (2020) study and our findings indicate a link between higher
dynamic translation index values and increased translation acceptability levels. This
implies a prevailing dynamic approach in both the translation project and knowledge
of translation, placing greater emphasis on conveying meaning more freely and
being less constrained by strict adherence to the source text. Numerous findings in
our study correspond with previous research conducted using similar questionnaires
(Chodkiewicz, 2018, 2021), indicating that students tended to adopt more dynamic
approaches after receiving more extensive translator education.

Our study complies with Cifuentes-Férez’s (2017) research on knowledge of
translation, where both studies found that teachers identified similar essential skills
for TC. This consistency underscores the significance of skills in defining TC and
highlights their crucial role in the field.
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7.3 Research question 3: Are there differences between translators and
foreign language teachers concerning the acceptability of translation
project results (identification and solution of translation problems)?

The use of RPs effectively identifies translation problems, the translation function,
and acceptable and semi-acceptable solutions. Our findings align with the PACTE
(2008), indicating higher acceptability scores for translators compared to teachers.
PACTE’s (2008) findings suggested that translators compensate for limited practice
by activating strategic sub-competence. Our study implies translators excel in
problem-solving due to their deeper engagement in both source and target language
translation processes.

Castillo’s (2015) small-scale study, utilizing the PACTE’s RP model for direct
translation, noted increased acceptability rates with advancing course levels. While
our study does not directly link translation expertise and performance, it suggests
translation experience may influence outcomes. Further research could delve deeper
into the role of translation expertise to gain a more nuanced understanding of its
impact on performance.

Our study identified additional translation problems beyond RPs and explored
tactics used by the participants. Our findings parallel Moe et al.’s (2015) findings,
indicating that participants from the translation department employed more aids,
including dictionaries and webpages, compared to those from the foreign language
department. This reinforces Hirci’s (2012) notion of a strong correlation between
translation quality and the proficient use of translation aids.

Our study indicates that both translators and teachers faced greater challenges in
inverse translation, as evaluated by the Acceptability of RPs. In the field of
translation studies, inverse translation is widely acknowledged as a more demanding
task. Scholars like Newmark (1988) emphasize that translating into the mother
language is the most natural, accurate, and effective approach. Some (e.g.,
McAlister, 1992) argue against the notion that translating into a foreign language is
inherently problematic, contending that proficient translators should be able to work
effectively in both directions (Licko, 2014).

The lower performance in inverse translation observed in our study may be linked
to factors such as the state of professional circles, training and work experience of
translators, and potential language competence issues. Professional associations for
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translators and teachers in Mongolia may face challenges, limiting networking
opportunities. Aspects of translation training and teaching methodologies may
require further refinement to enhance performance.

Strategic sub-competence is vital for compensating weaknesses in solving
translation problems. Our study found that many participants faced challenges in
adequately compensating for missing sub-competences. Translators struggled with
textual and linguistic problems, while teachers lacked compensation for extra-
linguistic and linguistic issues in both direct and inverse translation. Inadequate text
revision by some participants further impacted translation quality.

Contrary to the findings of PACTE (2003), our translation project did not offer
conclusive evidence supporting the interrelated and hierarchal nature of translation
sub-competences. Both direct and inverse translation identified linguistic problems
as the most common, followed by extra-linguistic problems. This suggests a lack of
strategic sub-competence at the core of TC, impacting overall translation quality. It
also implies a lack of proficiency in participants’ translation skills and recognizes
that their bilingual sub-competence is insufficiently developed for producing an
acceptable translation. Addressing linguistic challenges depends on the extent to
which the translator has acquired knowledge of translation strategies with
equivalence at its core (Vinay & Darbelnet, 2000; Pym, 2018).

Our study also revealed that inverse translation was perceived as more challenging.
This underscores the importance of enhancing courses and training in inverse
translation to bolster the skills needed for comprehensive TC.

8. Conclusion

Our study aims to assess the TC of translators and foreign language teachers through
questionnaires and a translation project. The results indicate that both groups
favored a more dynamic concept of translation. Translators tended towards a literal
approach, while teachers leaned towards a communicative perspective.

Our study reveals a significant difference in the acceptability average between the
two groups. Translators excelled in direct translation, but both groups struggled in
inverse translation, possibly due to limited experience in this type. This highlights
the necessity for universities to reconsider their current translation curricula,
emphasizing more practice in inverse translation. Despite challenges, participants
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demonstrated a solid grasp of the knowledge of translation and strategies, echoing
PACTE’s (2014, 2020) dynamic approach to TC.

The study’s results concerning the identification and solution of translation problems
identify a shared challenge for both groups in addressing linguistic and extra-
linguistic problems, particularly evident in inverse translation. Both groups faced
difficulties in addressing linguistic and extra-linguistic problems. This underscores
the necessity for translation courses to target these specific shortcomings and
enhance students’ linguistic and extra-linguistic competencies. While the
intercultural sub-competence section in the questionnaires provided insights, further
data, including student perspectives and theoretical exploration, is necessary for a
comprehensive understanding.

This study represents the first exploration of TC in the Mongolian context. However,
this study has limitations, such as the exclusion of other components of TC and a
limited sample size, which may affect the generalizability of the results. Future
research should address these limitations by including more diverse samples and
investigating additional components of TC.
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Appendix 1 (XaBcpaar 1)
Canan acyynira
Opuyynaryaaac aBax acyyJira

I X3Car

XyBUHH M3I3I3]

U-moiin xaar

VYracHsl gyraap

Hac

Xyiic

TaHbI TOpOIX XI(HYYA)

Opuyynra XHHIIT HITAYTI3p rajfaan X
Oep siMap XIITHIIC OpUyyATa XUHAIT BI?
T'agaan x»1 X00poHA OpUyyiIra XUHIAT Yy?

PRNANR L=

Bonoscpon, Typuunara
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9. OpuyyAarsiH sMap Cyprair, JamKaa Tercce 037

10. Harayranp ragaas X3aHUHM YHIIMK OWITOX YafBapblH MIUISTUHAH TyBmuH (0 —
5-BIH XOOPOHJ YHAIH? YY, 0 Myy, 5 Mar caitH)

11. Harmyrasp ramaanm XdnHUE OWYMX YaaBapbhlH MIMIATHIH TyBmuH (0 — 5-bIH
XOOPOHJ YHIJIH? YY, 0 Myy, 5 Mamr caiiH)

12. X3713H KU1 MIPIHKINIHH Opuyyira XuicaH 637

13. Opuyynra opioro TaHBl HUAT OPIIOTHIH X3IPH XyBHHT 333JI13T B3?

14. Opuyynrsiaxaa X3I9H XyBHIT Tagaaj] X3IHIIC MOHTOIM X3 PYY XHHACIH 037

15. Opuyynrsiaxaa X3I9H XyBHIT MOHTOJ X3JTHAAC Taaaa X3l pyY XUHUcaH 637

16. OpuyyarslH X90H XyBb Hb TaMraTail 6aTairaar opayynira Oaiican 03?

17.Tagaam Xd3THA3C MOHION X3 PYY XHHCOH OpUYYATHIH Topen (XaMruifH mx
XHUICIH 3-T COHTOHO YY)

18. MoHron X3IH33C rajgaajg X3 pYY XHUHMCIH OpuyyIrslH Tepen (XaMruilH ux
XMHCHH 3-T COHTOHO YY)

19. OpuyynarslH siMap IporpaMM amuriagar B3?

20. Opuyynax1aa TOJIJIOH allIMIIAAar 3X CypBaliK

II X3CoT
Opuyyara 1
[Japaax OM4UBIpHIT MOHIOJ X371 PYY OpUyyJaaj acyynra XapuyiaHa yy.

Pompeii's most recent finds reveal new clues to city's destruction

After the first major excavations in more than 50 years, Pompeii is revealing a
surprising abundance of buried treasures. The new finds are coming from
intensive work in a small sector known as Region V that has nevertheless yielded
giant insights into the final days of the doomed city. Along with the complete
excavation of two houses—the House of the Garden and the House of Orion—
the dig has yielded frescoes, murals, and mosaics of mythological figures in
gorgeous colors, skeletons with stories still to be unraveled, coins, amulets, and
show horses in the stable of a wealthy landowner.

21. Tyc OMUB3IPHHT MAPIRKIMHH OpUyyIardiblH J1 XHIDK 4agax akKull TdK Y39K
Gaiina yy?
22. Yryii rax xapuyicas 6on slaraan?

23. buuBspuiir opuyynaxaa x3p xyHza 6aiB? (1 — 5-bH X00pOoHA YHAUTH? YY. 1- Mam

amapxa, 5 - MaI x31yy)


https://doi.org/10.51287/cttl202445

Egshig, Sh., Gundsambuu, S., Bat-Uchral, G., Davaasuren, B., Demberelmaa, B., Erdenenaran, G.,
Munkh-Uchral, E., Nerguijargal, B., Purevsuren, B., Selengemurun, Ch. & Soyol, L. (2024). Exploring
translation competence: An experimental study with translators and foreign language teachers in
Mongolia. Current Trends in Translation Teaching and Learning E,11,
https://doi.org/10.51287/cttl202445

24. X3paB opuyyArsir XYHJ (4-5 XOOpOH COHTOCOH) I'3K XapuyJicaH 0ox saraan?

25. BuuBspHr opyyynaxaja TylirapcaH XaMI'MHAH ol 09pxian oy Oaiican 637?
Tynrapcan 3 XypTanx acyymibIl TOOYMXK, acyydal Tyc OYpuiH IIanTraas,
TYYHHUT IUHIXM sMap apra almniacHaa Tyc OypT Hb OW4YHD YY.

Acyynan 1

Acyynan 2

Acyynan 3

26. Xaanran Oaifraa Yruir opuyymnaxaa O3pXIaii rapcaH yy?

The new finds are coming from intensive work in a small sector known as Region
V that has nevertheless yielded giant insights into the final days of the (doomed
city).

27. Tuiim 6011 siMap 03pX1133:1 Oakican 637

28. Xaanran Oaifraa Yruir opayymnaxaa O3pXIIdai rapcat yy?

Along with the complete excavation of two houses—(the House of the Garden and
the House of Orion)—the dig has yielded frescoes, murals, and mosaics of
mythological figures in gorgeous colors, skeletons with stories still to be
unraveled, coins, amulets, and show horses in the stable of a wealthy
landowner. Tuiim 60 simap 63px113371 Oaiican 037

29. Tuiim 601 siMap 63pX11133:1 Oaricad 637

30. Xaanray 6aiiraa YTHidT opuyyiiaxaa 03pXIidi rapcat yy?

Along with the complete excavation of two houses—the House of the Garden and
the House of Orion—the dig has (yielded) frescoes, murals, and mosaics of

mythological figures in gorgeous colors, skeletons with stories still to be
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unraveled, coins, amulets, and show horses in the stable of a wealthy
landowner.lapaax ToapyyicaH YTHHT opuyyinaxaja 03pXIaai rapcat yy?

31. Tuiim 6o simap 63pxudan Gaiican 637

Opuyysnra 2

Japaax Ou4BapHir rafaan Xaj pyy opuyynaa acyyiTaja XapuyjiHa yy.

OHTHH XAH

OmnruiiH rypBaH xuiig Hp TymmaT xaH aiimruifH Tymms ryHHH XoUIyyHBI HyTar
OHruitH roibeIH 3pa3r opuuM Oyioy onooruitH Jynnaross aitmruitn Caiixan-OBoo
cyMbIH HyTar Llorr-Yyi xamMa3x rasap opmgor. Xyrart gam MInaoHbIxXyHAB,
TyyHu# mases Hamuarmopx Hap 1760-1810 onbl X00poHA OapuysicaH Gereen
1000 rapyii nmam XyBpar ImaBwiaH cyyaar 28 cym jayrantai 6aibkid. X
Oypuitn 9 myra3p capsiH 5-Hbl eep OHruitH Xuiinuity 3aarai tearpt “MoHron

alipruiin 6asp” OONOH apABIH ypIaruiiH apra X3Mx33 30XHOH Oairyynaar.

32. Tyc OMYBIPHIT MAPIIKIUMH OPUyYNardablH 1 XHIDK 4aJax akKul I'2XK Y39K
Gaitna yy?

33. Yryi rax xapuyscan 001 saraan?

34. buuBspuiir opuyynaxaa x3p xyHza 6aiB? (1 — 5-bpH X00pOHA YHATH? VY. 1- Mam
amapxa, 5 - MaI x31yy)

35. X3p3B opuyyITHIT XYHN (4-5 XOOPOH]I COHTOCOH) I'¥K XapHyJcaH 00 saraaa?
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36. buuBspuiir opuyynaxaja TynrapcaH XaMTHHH Troil 09pxumain oy Oaiican 037
Tynrapcan 3 XypTanx acyymibIl TOOYMXK, acyydal Tyc OYpuiH IianTraas,
TYYHHUT IUHIXM sMap apra almniacHaa Tyc OypT Hb OW4YHD YY.

Acyynan 1

Acyynan 2

Acyynan 3

37. Mapaax xaanTtaj XUHCOH YTUHT opuyylaxaj 03pXIidi rapcad yy?

OnruiiH rypad xuiin He (TymmaT xaH aiiMruiiH Tymms ryHUH XOLIyyHBI) HyTar
OHruitH roibeIH 3pa3r opuuM Oyioy onooruitH Jlynnross aitmruite Caiixan-OBoo
cympiH HyTar Llorr-Yyn xoma3x rasap opuigor.TuitMm 6on siMap O3pXIdai
Gaiican 03?

38. Tuiim 60 simap O3px1330 Oaiican 637

39. lapaax xaanTtaj XUHCOH YTUNUT Opuyylaxaj 03pXIidi rapca yy?

(Xyrart am) MmaoHBIXYHA3B, TYYHHH maBb Jlammarmopx Hap 1760-1810 oHbI
xo0poH Oapuyican 6ereey; 1000 rapyii 1am XyBpar maBuiIaH cyyaar 28 cym
JIyranrtai Oaibkas. Tuiim 0o siMap 63px13ai Oaiican 637

40. Tuiim 6011 siMap 63px11133:1 Oaricad 637

41. lapaax xaanTaj XUiICOH YTHHT OpUyyinaxaj OdpXIidi rapcat yy?

Kun Oypuitn 9 myrasp capeiH 5-Hbl emep OHruilH xuiauiiH 3anraii Tearpt
(“Monron aiipruitH 6asp”) OOJOH apIbIH YpIardilH apra XdMK33 30XHOH
Gaiiryymnnar. Tuitm 60 ssmap 63pxmman Gaiican 637

42. Tuitm 601 ssMap 63px1r33i Oatican 637

I X2Car
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OpuyynrblH TyXail epeHXUI OWITONT

43. Opuyyinra rax 10y B3? Har eryyn03p33p TOMOPXOWIHO VY.

44. CaiiH opuyysarduifH 3339MIICOH Oaix roy MY, yansap: (XaMruidH dyxiaac
Hb JKarcaax OMuH? YY.)

45. Caitn opuyynaruymiin Oycan yansap: (XKarcaaxx OuuH» yy.)

46. OpuyyarblH YHICOH HIMK 0y 037

47. Opuyyira Xuiixaa Tyarapjar roji O3pXIId3uiH HIT Hb YTUHH CAHTHIH MAUIAT
IOM.

48.Opuyynra Hb TyXaiH 3X X3IT3H] rafiaajl XyH OpuyylcaH I'»K caHargaxaapryi
6aiix éctoil.

49. Caiin opuyynard Oyx TOpJIMiHH OMYBIPHUT OpUyylax dajaBapTaii Oaiiar.

50. AnBaa OMYBIPUIT OpUyysIard YHIIHMX, JHIMWH XYH YHIIMX X0€p aaun Oaiinar.

51. Xo€p xa>aHMH TOIs OMUYHUT 00JT OpUyyNIaX XAITHUH AYIX YTHHT OIOX IOJI X3P3Tcal.

OpuyyarblH TyXaid MIIJIAT

52.9x xonHuit (SL) yruiin yrra Hb opuyynax xanHui (TL) yruifn ytrataii S8 naB
TaapAarryit yaup opuyyinra anjgaaraii 6omizmor.

53. Tonb 6u9ur A3X TyXalH yTraj TOXUPCOH HAT YTHHUT opuyyiara Oypad) aluriajaar.

54. Op4yyaTbIH 30pUIT0 Hb 39X OWYBIPTINTID yTra, X3JM03puilH Tasnaac ajib 000X
oiip Gaifxaa OpUIHHO.

55. Op4yyarbIH YT, 6TyYaA03p, MOTTIOIOOPEIH XAMKID Hb X OUUBIPUIH XOMKIITIN

toxupaorryi. Toxuongon O6ypn eep eep Oaiigar.
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56.Opuyynran Tyinrapax HXSHX acyymibll CallH TONb OWYTHHH TyClaMKTan
MUK 60IHO

57. TyxaiiH TOpeiX XaITIH] OYpIH, TOAOPXOU OMIrOrI0Xo0p Opuyyiaax Hb XaMTUiH
qyxai.

58. Kommanu XoOpoHIbIH anbaH €CHBI MIp3d, HIYYX XypajlaaHsl OapuMT OUUTHiir
sIMap 9 TOXMOJAOJ YITHIT TAXYYyyJaxryd opayyiHa.

59. Xyyipd, MHXKEHEP, 3MY 33P3T XYMYYC MIPTIIICOH YHIINTIAID X0JI000TOM
OMYBIPUIT XaMI'MIH CaliH OpYyyJJar opuyysard OUII oM.

60. DX OMUBIPHUIT OMITOXO/ TyXaiH XAIHUHA YTHIH CaHT caitap 339MILCAH Oaiix Hb
HAH dyXaj IOM.

61.0x OwuuBspuiir opuyynax xomauid (TL) xo1-co€mbiH X3B Masr, x31a09pT
HUHAIYYI19X Hb 36B. (JKuima3510551, 3axua OMYuX TOTTCOH X3B 3arBaphIH sraatai
Tam)

62.3eBXx6H X0€p XITHUHN TOJIb OWYHT X3PATIIPH CalH OpUyy/Ira XUk 0OJIHO.

63. YHIIMr41aa 30puyiik OMUBIPUIT 06p 06p XdI103p, XIB Masiraap opuyyiaax CToi.

64. Opuyyarajg 3X OWYBIPHIAH IIOTIOJ00P, OrYYIO3IpHIH Hapaaiibl OapuUMTIax
€CTOH.

65. Opuyynaxaj Tyarapaar X31YY acyyaJIbIH HAT Hb XOJII YT FOM.

66. Mapra:KIIHuifH canbapblH H3p TOMBEOT OpUyyJlaxaa X3Iyy Ouil.

67. 3y#ip IPIPH YT, X311 YT, 3YHPIIIIMAT OpUyYIax XaMTHiTH CaifH apra 00 yrainH
opuyyiax oM.

68. YTra Hb YJI MIIPTIRX YT, XAJUIAT TapcaH TOXUOAON X0E€P XAIHUHN TOJIb OMUTIIC

Xaix X3parTau.
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69. Opuyynaxan Tyarapjar HIT X3IYY acyyaai OoJl YHAICHUI OHIUIOr OyXui yr
(peanm) X3JIAT 10M.

70. BruBapUiT 5XHI3C Hb OTYYJIOIpUitH Aapaauibir GapuMTIIaH OpuyyJIaar.

71. Caiin opuyysra Xuix (X3JIMIPWIAX )-UHH TYJ 30BXOH TyXailH X0€p X3J193 caifH
MAAIAT OaiX Hb XaHTaITIYH.

72. X3pB33 YHASCHUHN OHIJIOT OYXUil YT X3JUIdr (peait) TaapBaj opuyysaax XdJIHUH
(TL) coénplH AyHIPX YT XIIATHIT 070X XIPIrTIH.

73.X5paB TyxailH OMUYBIPHUAT TOAOPXOW INANTYYPT HUHIYYJIdH opuyyiaax 001001
TIPXYY MAITYYPBIT OpYyYATbIH Typml OapuMTiax &ctoit. (JKumma Hb: 3x
OMUBAPUITH X3I03pUIT XaAranax, yHIIUI9a] HUAIYYI9X I9X M3T)

74. Opuyynax sBLAJ M3A3XTYH YT rapBaj, 3XJI33 XaM C3/IBI3C Hb YTIBIT OJIOX T9K
XUYIIIT.

75. X opuyynax TycaMm OpUyy/TbIH ajjaa OaracHa.

Coé&npIH TyXxai MR

76. Tanm TyxaiH YHISCTHHH X3J1-COEIA XOIOOr0X OWYBIP OpUyYJIaX TOXHOJIIOIN
Taapu OaiicaH yy?

77."Tuitm” 6on 77-79-p acyyntan xapuynHa yy. TyxailH YHIDCTHHH X3JI-COENBIH
OHIIIOT OYXHI sIMap M33J13J1 opuyyscaH 037

78. TaHbl opuyynraa YHAICTHHHA XdJI-COEIBIH OHIVIOT OYXHUH sIMap MAIIIAIIAIT XOBOP
TOXHUOJIIIOT BY?

79. TaHbl opuyynraj YHIICTHUHN X3J1-COENBIH OHIVIOT OYXHid siMap M3A33J37 JJI03T

TOXHOJIIIOT BY?


https://doi.org/10.51287/cttl202445

Egshig, Sh., Gundsambuu, S., Bat-Uchral, G., Davaasuren, B., Demberelmaa, B., Erdenenaran, G.,
Munkh-Uchral, E., Nerguijargal, B., Purevsuren, B., Selengemurun, Ch. & Soyol, L. (2024). Exploring
translation competence: An experimental study with translators and foreign language teachers in
Mongolia. Current Trends in Translation Teaching and Learning E,11,
https://doi.org/10.51287/cttl202445

Opuyysra XUAX71 Tyarapaar acyynai
80. "Opuyyaraa Tyarapzar acyyaan" TIATHAT TOBY TOJOPXOHIOH OMYHD VY.
81. SImap Hor OMuBAp Opuyynaxas Tynrapd O0NoX acyymryyn
Appendix 1 (English translation):

Questionnaire of translation competence for translators
Section 1. Demographic information
1. Email address

Phone number

Age

Sex

What is your mother language?

2.

3.

4,

5.

6. What is your first foreign language that you translate from?

7. Which other foreign language(s) do you translate from?

8. Do you translate between foreign languages? Which languages?

9. Which translation education did you obtain?

10: Level of knowledge of your first foreign language reading skills

11. Level of knowledge of your first foreign language writing skills

12. Translation experience by year

13. Percentage of your income represented by translation

14. Percentage of your translation activity represented by direct translation (into
Mongolian)

15. Percentage of your translation activity represented by inverse translation (into a

foreign language)
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16. Percentage of translation with official translation stamp

17. The texts you work with in the case of direct translation are mainly

18. The texts you work with in the case of inverse translation are mainly

19. Choose the translation applications you use most often.

20. Specify the translation resources you use most often.

Section II. Translation texts

Direct translation text

Please translate the text into Mongolian and then answer the questions.

Pompeii's most recent finds reveal new clues to city's destruction

After the first major excavations in more than 50 years, Pompeii is revealing a
surprising abundance of buried treasures. The new finds are coming from
intensive work in a small sector known as Region V that has nevertheless yielded
giant insights into the final days of the doomed city. Along with the complete
excavation of two houses—the House of the Garden and the House of Orion—
the dig has yielded frescoes, murals, and mosaics of mythological figures in
gorgeous colors, skeletons with stories still to be unraveled, coins, amulets, and

show horses in the stable of a wealthy landowner.

21. Do you think the text is representative of those that professional translators work
with?

22. If you answered “No,” please explain why?

23. On a scale of 1 to 5, how difficult do you think this text is to translate?

24. If you have selected 4 or 5, what is its difficulty due to?
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25. What were the main problems you found when translating this text? Identify up
to 3 and answer the following questions about each of them, stating the nature of

the problem and the method you used to solve it.

Problem 1
Cause of the problem:

Solution. Do you think you solved the problem satisfactorily?

o Yes

o No
If Yes, what did you do to try to solve the problem?

If No, why do you think you were unable to solve it?

[repeat each of the other 2 problems identified]

26. Do you think the following segment(s) of text in parentheses constitute
translation problems?

The new finds are coming from intensive work in a small sector known as Region
V that has nevertheless yielded giant insights into the final days of the (doomed
city).

27. If yes, explain the problem(s) and why?

28. Do you think the following segment(s) of text in parentheses constitute
translation problems?

Along with the complete excavation of two houses—(the House of the Garden and
the House of Orion)—the dig has yielded frescoes, murals, and mosaics of
mythological figures in gorgeous colors, skeletons with stories still to be

unraveled, coins, amulets, and show horses in the stable of a wealthy landowner.
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29. If yes, explain the problem(s) and why?

30. Do you think the following segments of text in parentheses constitute translation
problems?

Along with the complete excavation of two houses—the House of the Garden and
the House of Orion—the dig has (yielded) frescoes, murals, and mosaics of
mythological figures in gorgeous colors, skeletons with stories still to be
unraveled, coins, amulets, and show horses in the stable of a wealthy landowner.

31. If yes, explain the problem(s) and why?

Inverse translation text

Please translate the text into the target language and then answer the questions.

OHTHH XAH

OmnruiiH rypBaH xuiig Hp TymmaT xaH alimruitH Tymms IyHHH XOUIyyHBI HyTar
OHruitH TroNbIH 3p3r OpuuM Oyioy onooruitH JJyHnross aitmruitn Caiixan-OBoo
cyMbIH HyTar L{orr-Yyi xamMasx razap opmor. Xyrart gam MInaoHbiaxXyHA3B,
TyyHu# mass Hamuarmopx Hap 1760-1810 onbl x00poHA OapuysicaH Gereen
1000 rapyii nmam XyBpar ImaBwiaH cyyaar 28 cym jayrantail 6aibk?d. Xwun
Oypuitn 9 myra3p capsiH 5-Hbl eep OHruitH xuiinuity 3aarai tearpt “MoHron

alipruiin 6asp” OONOH apABIH ypJIaruiiH apra X3Mx33 30XHOH Oairyynaar.

32. Do you think the text is representative of those that professional translators work
with?

33. If you answered “No,” please explain why?

34. On a scale of 1 to 5, how difficult do you think this text is to translate?

35. If you have selected 4 or 5, what is its difficulty due to?
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36. What were the main problems you found when translating this text? Identify up
to 3 and answer the following questions about each of them, stating the nature of
the problem and the method you used to solve it.

Problem 1
Cause of the problem:

Solution. Do you think you solved the problem satisfactorily?

o Yes

o No
If Yes, what did you do to try to solve the problem?

If No, why do you think you were unable to solve it?

[repeat each of the other 2 problems identified]

37. Do you think the following segments of text in parentheses constitute translation
problems?

OnruitH rypad xuiin Hb (TymmaT xaH aliMruiiH Tymms IyHUH XOUIyyHBI) HyTar
OHruitH TroNbIH 3p3r OpyuM Oyioy onooruitH JJynaross aitmruitn Caiixan-OBoo
cyMbIH HyTar Llorr-Yyn XamM33x razap opuijor.

38. If yes, explain the problem(s) and why?

39. Do you think the following segments of text in parentheses constitute translation
problems?

(Xyrart mam) MmaoHBIXYHA3B, TYYHHH maBb Jlammarmopx Hap 1760-1810 onbI
xoopoH Oapuyican 6ereey 1000 rapyii 1aM XyBpar maBWiIaH cyyaar 28 cym
Jyranrtai 0aibkao.

40. If yes, explain the problem(s) and why?
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41. Do you think the following segments of text in parentheses constitute translation
problems?

Kun Oypuitn 9 nyrasp capeiH S5-Hbl emep OHrHIH XUWAMHH 3aaraidl Tearpr
(“Monron adipruiin Oasip”) OOJOH apAbIH ypIaruiiH apra XdMK33 30XHOH
Gaiiryynnuar.

42. If yes, explain the problem(s) and why?

Section III. General notions about translation

43. What is a translation for you? Define it in one sentence.

44. What should a good translator know? List the most important points.

45. Which instruments can help a translator to translate? List all the ones you know.

46. When you are translating, what do you think is the basic unit you are translating?

47. The main problems encountered when translating are vocabulary problems.

48. All translators should be able to translate as efficiently into the foreign language
as into their mother tongue.

49. A good translator should be able to translate all types of texts with the same
degree of efficiency.

50. When a translator reads a text before translating it, the process is the same as for
any other reader of the text.

51. A bilingual dictionary is the main instrument used to find an adequate equivalent

in the target language.

Section IV. Knowledge of translation
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52. You always lose something in translation since words do not normally mean
exactly the same in the source language as in the target language.

53. When you find an equivalent for a word in a dictionary, you can use it in every
translation you perform.

54. The aim of every translation is to produce a text as close in form to the original
as possible.

55. The size of the source text segments you translate is not always the same (word,
sentence, paragraph). It varies from case to case.

56. Most translation problems can be solved with the help of a good dictionary.

57. When you translate a text, the most important thing is to satisfy the target reader's
expectations.

58. Regardless of whether a contract were to be used to formalize a relationship
between two companies or as documentation for a trial in a court, you would
translate it in the same way.

59. Lawyers, engineers, doctors, etc., are not the best translators of texts related to
their areas of specialization.

60. In order to understand the source text, the most important thing to do is to solve
vocabulary problems.

61. If the characteristics of the source text are very different from those of the same
genre in the target culture (e.g., business letters, etc.), you should adapt the target
text accordingly.

62. A good bilingual dictionary is the best way to ensure a good translation.

63. A text should be translated in different ways depending on who the target reader

is.
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64. All translated texts should keep the same paragraphs and order of sentences in
the target text as in the original text.

65. Idiomatic expressions are the biggest problem in translation.

66. When translating a technical text, terminology is not the biggest problem.

67. The best way to translate proverbs, idioms and metaphors is always word for
word.

68. As soon as you find a word or expression you do not know the meaning of, you
should look it up in a bilingual dictionary.

69. One of the biggest problems when translating a novel is cultural reference
(realia).

70. When you translate, you concentrate on one sentence and translate it, then the
next, and so on, until you have translated the whole text.

71. It is not enough to know two languages well to be able to translate well.

72. When you find a cultural reference in a text, you should try to find a similar
reference in the target culture.

73. If you begin translating a text with certain criteria (e.g., respecting the format of
the original text, adapting the text to the target reader, etc), these should be kept
throughout the translation.

74. If you find a word in a text you do not understand, you should first try to work
out its meaning from the context.

75. The more of a text you translate, the more aware you become of the errors you
are making.

Section V. Knowledge of culture

76. Do the materials you translate contain cultural information?
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77. If you have answered “yes,” answer questions 77-79. What cultural aspects in
the texts you translated are best represented?

78. Which type of cultural information is the least represented in the texts you
translate?

79. How well is the lingua-cultural component represented in the texts you translate?

Section VI. Translation problems

80. Briefly define what a translation problem is in your own words.

81. What are the main types of problems that translating a text may involve?

Appendix 2 (XaBcpaar 2)

Canan acyynira

Barm Hapaac aBax acyynra

I X25Car

XyBUIH M3I33J13]1

1. M-moiin xasr

YracHsl gyraap

Hac

Xyiic

BonoscponslH 33par

Tepenx xan(Hyyn)

TaHBI aHX CypcaH Tragaaj X371 1y B3?

® RN kWD

Ta xompH ragaaj X3 M3IOX Bd?

Bonogscpon, Typuiara

9. Op4yyarbiH sIMap CypraiT, 1aMxKaa TercceH 03?7
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10. Mapr>:»«iIuifH YHAC3H YHI axusuiaraa.

11. XonoH i Oarmmipk Oaiiraa B3?

12. Ta opuyyinra xuiix Oaiican yy?

13. OpuyyarsiHxaa X3I3H XyBUIT MOHIOJI X3JIHIIC rajiaajl Xaj pyy XuiicoH 637
14. OpuyynrsiHxaa X3I3H XyBUIT MOHIOJI X3JIHIIC rajiaajl Xaji pyy Xuiicon 637
15. TaHbl XUIHCOH OPUYYITBIH QXU OarTax OM4YBIp

16. Opuyynaxaaa rojuIOH alluIiaaar 59X CypBajbK

11 X5Cor
Opuyymnra 1

Japaax OM4BIpUIT MOHIOJ X371 PYY OpUyyJiaaj acyynra XapuyJHa yy.

Pompeii's most recent finds reveal new clues to city's destruction

After the first major excavations in more than 50 years, Pompeii is revealing a
surprising abundance of buried treasures. The new finds are coming from
intensive work in a small sector known as Region V that has nevertheless yielded
giant insights into the final days of the doomed city. Along with the complete
excavation of two houses—the House of the Garden and the House of Orion—
the dig has yielded frescoes, murals, and mosaics of mythological figures in
gorgeous colours, skeletons with stories still to be unravelled, coins, amulets,

and show horses in the stable of a wealthy landowner.

17. Tyc OMYBIPHIT MAPIIKIUHH OPUyYIardablH 1 XHIDK 9agax akKul I'XK V39K

Oaitna yy?
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18. Yryii rax xapuyncan 6ox siaraan?

19. bruuspwuiir opayynaxaj xap XyHn 6aiB? (1 — 5-bIH XOOpOH YHAIH? YY. 1- Mamn
amapxat, 5 - Malll X311yy)

20. X3paB OpUyyIrsIr XYHA (4-5 XOOPOHA COHIOCOH) I'3XK XapHyJicaH 001 saraaf?

21. BuuBspuir opuyynaxaja TylarapcaH XaMI'MHAH Tojil 09pxiaan oy Oaiican 637?
Tynrapcan 3 XypTaix acyymibIl TOOYMXK, acyydal Tyc OYpuilH LianTraas,
TYYHUUT IUHIX] sMap apra almniacHaa Tyc OypT Hb OWYHD YY.

Acyynan 1

Acyynan 2

Acyynan 3

22. Xaanran Oaifraa Yruir opuyymnaxaja O3pXIdaii rapcaH yy?

The new finds are coming from intensive work in a small sector known as Region
V that has nevertheless yielded giant insights into the final days of the (doomed
city).

23. Tuiim 601 siMap 63px11133:1 Oaricad 637

24, Xaanran Oaifraa YrUir opayyminaxaa O3pXIIdai rapcaH yy?

Along with the complete excavation of two houses—(the House of the Garden and
the House of Orion)—the dig has yielded frescoes, murals, and mosaics of
mythological figures in gorgeous colours, skeletons with stories still to be
unravelled, coins, amulets, and show horses in the stable of a wealthy
landowner. Tuiim 6o simap 63pxman Gatican 637

25. Tutim 6011 ssMap 63pxman Oatican 637

26. Xaanrtaj 6aiiraa YTHHAT opuyysiaxaa 03pXIddi rapcat yy?
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Along with the complete excavation of two houses—the House of the Garden and
the House of Orion—the dig has (yielded) frescoes, murals, and mosaics of
mythological figures in gorgeous colours, skeletons with stories still to be
unravelled, coins, amulets, and show horses in the stable of a wealthy
landowner. [lapaax TompyyJicaH yruiir opuyynaaxaa 03pXIIai rapcad yy?

27. Tuiim 6011 siMap 03pX1133:1 Oarican 637

Opuyysnra 2

Japaax Ou4BapHir rafaan Xaj pyy opuyynaaj acyyiTaja XapuyJjiHa yy.

OHTHH XAH

OmnruiiH rypBaH xuiig Hp TymmaT xaH aimruitH Tymms TyHHH XOUIyyHBI HyTar
OHruitH TroNbIH 3p3r OpuuM Oyioy onooruitH JJyHnross aitmruitn Caiixan-OBoo
cyMbIH HyTar L{orr-Yyi xamasx razap opmgor. Xyrart gam MInaoHbiaxyHA3B,
TyyHu# mass Hamuarmopx Hap 1760-1810 onbl x00poHA OapuysicaH Gereen
1000 rapyii nmam XyBpar ImaBwiaH cyyaar 28 cym jayrantai 6aibk?d. Xwun
Oypuitn 9 myra3p capsiH 5-Hbl eep OHruitH xuiinuity 3aarai tearpt “MoHron

alipruiin 6asp” OONOH apABIH YpIaruiiH apra X3Mx33 30XHOH Oairyynaar.

28. Tyc OMYBIPHIT MAPIIKIUHH OPUYYIardablH 1 XHIK 9aJax akKul I'XK Y39K
Oaitna yy?

29. Yryi rak xapuyican 001 saraan?
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30. buuBspuiir opuyynaxan xap xyHn 6aitB? (1 — 5-bIH X00pOHA YHAIH? YY. 1- Mam
amapxat, 5 - Malll X311yy)

31. X5p3B opuyyIrsIr XYH (4-5 XOOPOH]I COHTOCOH) I'%K XapuyJicaH 0o saraaa?

32. buuBspuiir opuyynaxaja TylrapcaH XaMrHiH Toil Ospxuman oy Oaiican 037
Tynrapcan 3 XypTanx acyymibIl TOOYMXK, acyydal Tyc OYpuiH LIanTraas,
TYYHHHAT OIHAIOX3 sMap apra almriiacHaa Tyc OypT Hb OHYH) YY.

Acyynan 1

Acyynan 2

Acyynan 3

33. lapaax xaanTtaj XUICOH YTUNT Oopuyylaxaj 03pXIidi rapcad yy?

OnruiiH rypBad xuin He (TymmaT xaH aliMruiiH Tyms ryHUH XOUIyyHBI) HyTar
OHruitH roisIH 3pa3r opyuM Oyioy onooruitH Jlynnaross aitmruitn Caiixan-OBoo
cymbiH HyTar Llorr-Yym xama3x rtazap opmgor. Tuitm 6om simap OGapXmmman
Gaiican 037

34. Tuiim 6011 ssmMap 63pxm1a Oatican 637

35. lapaax xaanTtaj XUHCOH YTUHT Oopuyylaxaj 03pXIidi rapca yy?

(Xyrart am) MmaoHBIXyHA3B, TYYHHH maBb Jlammarmopx Hap 1760-1810 onbI
xo0poH Oapuyican 6ereej; 1000 rapyii 1am XyBpar maBuiIaH cyynaar 28 cym
nyranTtai 6anx33. TuiiMm 6011 ssmap 63pxuan Gaiican 63?7

36. Tutim 6011 ssMap 63pxm3 Oatican 637

37. lapaax xaanTtaj XUHCOH YTUHT Oopuyyliaxaj 03pXIidi rapca yy?

Kun Oypuitn 9 myrasp capeiH 5-Hbl emep OHruilH XWHAWHH 3amrail TeaTpT
(“Monron aiipruitH 6asp”) OOJOH apIbIH YpIardilH apra XdMK33 30XHOH

Gaiiryymnnar. Tuitm 601 ssmap 63pxmman Gaiican 637
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38. Tuiim 60 simap 63px1IIan Oaiican 637

39. 1o9px 2 OMUBIPHHT OPUYYITbIH XUYIAJJ AllUITIaXaj] TOXUPOMIKTON Ik Y39K
Gaitna yy?

40. Tuiim rax xapuyicas 0601

Opuyynra XUAXa TyJIrapaar 03pXInaJIniH Tajlaap Sprinaxajs TOXUPOMIKTOH

MbapraxuiiH OpayyiIrslH Tajaap Ayp 3yparrail 601roxos TOXUPOMIKTON

41. Yryii rax xapuysacan 00

Opuyyscan OUYBIp amMapxaH OalicaH

Opuyyscan OUYBIp Malll XYH/ OalicaH

11 X3Cor

OpuyynrblH TyXail epeHXHUI OUITONT

42. Opuyynra rax 10y B3? Har eryyn06sp33p TOIOPXOHIHO VY.

43. CaiiH opuyyJarduitH 335MIICOH OalX roi MIMIAT, yaasap: (XaMruitH gyxiaac
Hb JKarcaax OW4H? YY.)

44. Caiin opuyynarduita Oycas yaasap: (JKarcaax OudH? yy.)

45. OpuyyarslH YHICOH HIMK 0y 037

46. Opuyynra XMix3 TyJIrapJar roj 03pXIIdAIUiH HAT Hb YTUHH CAaHTHIH M3JJIAT
IOM.

47.Opuyynra Hb TyXaifH 35X X3JIT3H]] raflaajl XyYH OpUyylIcaH I'»K CaHargaxaapryi
Gaiix €écToii.

48. Caita opuyynard 0yx TepiuitH OMUBIpHIAT OpUyyllaX 4aaBapTaii Oaiar.

49. AnuBaa OMuBIpUIT OpUyyard yHIINX, SHI'UHH XYH YHIIUX X0&p aani Oaimar.

50. Xo€p XamHu# TOJIb OUIUT 60T OpUyyIax XdMTHUHN AYWX YTHHAT OJIOX IO XIPATCII.
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OpuyynrsiH Tyxai ML

51.9x xonHuit (SL) yruitn yrra Hb opuyynax xanHui (TL) yruifn ytrataii S8 naB
TaapAarryil yuup opdayyira anjgaaraid 00a1or.

52. Tonb OUYUT 15X TyXalH yTraj TOXUPCOH HAT YTHHUT opuyyara Oypa3d amuriaar.

53. Op4yyirelH 30pHITO Hb 39X OMUBIPTIArI? yTra, XIO3PHIH Tanaac ajib 000X
oiip Oaiixaa OpIIKHO.

54. Op4yyirsiH YT, 6ryyJa03p, HOTIOIOOPHIH XOMKID Hb 3X OMUBIPUIH XIMIKIITIH
toxupnorryii. Toxuonmon 6ypa eep eep Oaiinar.

55.Opuyynraa Tyarapax HXdHX acyymIbIl CaiiH TOJNb OWYTHIH TycClaM)KTai
MK OOJTHO

56. Tyxaita Topenx X3IT3H] OYp3H, TOMOPXOH OMITOT0X00p OpUyyiaxX Hb XaMTUiHH
qyxad.

57. Komnanu X0OpoHABIH alibaH €CHBI I3p33, MYYX XypajagaaHsl OapuMT OHUTHHAT
sIMap 9 TOXMOJAOJ YITHIT TAXYYIyyIaxryi opayyiHa.

58. Xyynpd, WHXKEHEP, MY 33P3T XYMYYC MOPIIUICOH UYHTIIDIATIUIID X0JI000TOH
OMUBAIPUIT XaMTHIH CalfH OpUyy/Iar opuyysaard OHII oM.

59. DX OMYBIPUIT OMITOX0 TyXalH X3JIHUI YTHITH CaHT caldTap 939MIICIH OaliX Hb
HAH YyXaj IOM.

60.9x OwuBdpuiir opuyynax xomHuid (TL) X27-co€mbiH X3B Masr, Xx31a03pT
HUHAIYYIOX Hb 30B. (JKummam0sm, 3axua OMurX TOTTCOH X9B 3arBaphblH sUIraarai
Tam)

61.36Bx0H X0€p XIMHUN TOJH OWYHUT XIPATIIDH CAiiH OpUyyiTa XUilk 00IHO.
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62. YHIIHMIry1aa 30puyJK OMYBIPHIT ©6p eep X3J103p, XIB Masiraap opuyyiaax ECTou.

63. Opuyyarag 5x OWYBIPUIH LOTHOJIOOP, OrYYJIOdpHHH Japaauibll OapuUMTIaX
€CTOH.

64. Opuyynaxan TyarapJar X31yy acyy[aJIblH HAT Hb X1 YT IOM.

65. MapraxiuiiH candapbiH Hp TOMBEOT OpUayyiIaxaz XaIyy OHuIL.

66. 3yiip IPIRH YT, X311 YT, 3YHPIAIHIT opuyyaax XaMI'HiH caifH apra 00J YraIdH
opuyyJax oM.

67.YTra b yJ1 M3I3T3X YT, XJUIAT rapcaH TOXHOIAON] XOEP XIITHHUH TOJIb OUYraac
XalX X3pa3rTau.

68. Opuyynaxan TyarapJar HIT X3IYY acyyaana OoJl YHAICHUI OHIUIOr OyXuil yr
(peanu) X3IUIaT IOM.

69. bruuBspUIiT 5XHI3C Hb OTYYJIOIpUitH Aapaauibir GapuMTIIaH OpUyyJIaar.

70. Caiin opuyyira xuix (X>IMIPUIdX)-HidH TYJJI 30BXOH TyXaiH X0€p X219 caliH
MOII3T 0aiixX Hb XaHTAITTYH.

71. X3pB33 YHASCHUH OHIIOT OYXHUil YT X3JUIdr (peaiin) TaapBaj opuyysiax XdJIHUM
(TL) coénplH AyHIAX YT XIUIATHIT 070X XIPIrTIH.

72.X3pa3B TyxallH OMUBIPUUT TOJOPXOH MIANTYYPT HUMIIYYJdH opuyymnax 0onbon
TOPXYY MANTYYpBIT OpPUyYJIrblH Typil Oapummiax €ctoil. (JKumms Hb: 23X
OMUBAPUITH X3IO3pHUIT XaAranax, yHIIUT9Ja] HUAIYYI9X T9X M3T)

73. Opuyynax sIBIAJ M3A3XTYH YT TrapBaj, 9XJI33 XaM C3IIBIAC Hb YTTHIT OJIOX TIK
XUUIIIT.

74. X opuyynax TycaMm Op4yy/ThIH anjaa OaracHa.

Coé&npIH TyXxal MR
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75. Tanbl CypraiaTblH X3pODIALIIXYYH[ TyXalH YHISCTHHUHM COEIBIH M3I33J3I
Gaitnar yy?

76. Tanb! amuriaagar CyprajirbelH X3p3IISLA3XYYH COEIBIH SMap OHIUIOT WITYY  HX
TyccaH Oaitnar 637

77.TaHbl ammMriagar CyprajThlH XdPIDIAIIAXYYHA COENBIH sMap OHIUIOr Oara
TyccaH Oaitnar 637

78.Taupl ammraazar CypraiThlH XdIP3IIAIIAXYYHI COENBIH sAMap OHIUIOTHIT
opyynaaryi B3?

79. TaHbl XWUDML aIUIIAAAr XIpPADIAIIAPXYYHI — TyXallH YHIOCTHHN X3IHMN
OYPMHIT OIOyTaH eep HexIen Oaigany Taiigbapiax dagaxaap TOIOPXOU
opyyJscaH Oaiinar yy?

80. TaHbI XU9231 AMIUINAX OyH XUUIIHIH X3PINIdIAXYYHA TyXailH YHAICTHUI
SpUaHbl OHIUIOT ©Hre asic OOJIOH OWEeMHH XAJIIMIKMUH YTTHIT XaHralTTal
TycracaH Oaigar yy?

81. OpUyyirblH XUUIIIIUHH X3PATIATASXYYHA TyXalH YHIICTHHUI X3JI-COENBIT X3P
caifH Tycracan Oaiinar B3?

82. OpuyyAreiH XHUIIUHH XIPITIBIIPXYYH COENBIH iMap MAIIAIAI Oara TyccaH
Gaiinar B3?

Opuyynra Xuixaq TyJIrapar acyyaat

83. "Opuyynran Tynrapaar acyyaai'" TIIrHIT TOBY TOMOPXOMIOH OWYH? YY.

84. SImap HAT OMUBIP OpUyyNIaxan Tyarapd 000X acyymIyya
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Appendix 2 (English translation):

Questionnaire of translation competence for teachers

Section 1. Demographic information

1. Email address

2. Phone number

3. Age

4. Sex

5. Education degree

6. What is your mother language?

7. What is your first foreign language that you learned?

8. How many foreign languages do you know?

9. What translation education did you obtain?

10. Main professional activity

11. Years of teaching experience

12. Have you ever performed translations?

13. Percentage of your translation activity represented by direct translation (into
Mongolian)

14. Percentage of your translation activity represented by inverse translation (into a
foreign language)

15. The texts you work with in the case of direct translation are mainly

16. The texts you work with in the case of inverse translation are mainly

Section II. Translation texts

Direct translation text

Please translate the text into Mongolian and then answer the questions.
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Pompeii's most recent finds reveal new clues to city's destruction

After the first major excavations in more than 50 years, Pompeii is revealing a
surprising abundance of buried treasures. The new finds are coming from
intensive work in a small sector known as Region V that has nevertheless yielded
giant insights into the final days of the doomed city. Along with the complete
excavation of two houses—the House of the Garden and the House of Orion—
the dig has yielded frescoes, murals, and mosaics of mythological figures in
gorgeous colors, skeletons with stories still to be unraveled, coins, amulets, and
show horses in the stable of a wealthy landowner.

17. Do you think the text is representative of those that professional translators work
with?

18. If you answered “No,” please explain why?

19. On a scale of 1 to 5, how difficult do you think this text is to translate?

20. If you have selected 4 or 5, what is its difficulty due to?

21. What were the main problems you found when translating this text? Identify up
to 3 and answer the following questions about each of them, stating the nature of
the problem and the method you used to solve it.

Problem 1
Cause of the problem:

Solution. Do you think you solved the problem satisfactorily?

o Yes

o No
If Yes, what did you do to try to solve the problem?

If No, why do you think you were unable to solve it?
[repeat each of the other 2 problems identified]

22. Do you think the following segment(s) of text in parentheses constitute
translation problems?
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The new finds are coming from intensive work in a small sector known as Region
V that has nevertheless yielded giant insights into the final days of the (doomed
city).

23. If yes, explain the problem(s) and why?

24. Do you think the following segment(s) of text in parentheses constitute
translation problems?

Along with the complete excavation of two houses—(the House of the Garden and
the House of Orion)—the dig has yielded frescoes, murals, and mosaics of
mythological figures in gorgeous colors, skeletons with stories still to be
unraveled, coins, amulets, and show horses in the stable of a wealthy landowner.

25. If yes, explain the problem(s) and why?

26. Do you think the following segments of text in parentheses constitute translation
problems?

Along with the complete excavation of two houses—the House of the Garden and
the House of Orion—the dig has (yielded) frescoes, murals, and mosaics of
mythological figures in gorgeous colors, skeletons with stories still to be
unraveled, coins, amulets, and show horses in the stable of a wealthy landowner.

27. If yes, explain the problem(s) and why?

Inverse translation text

Please translate the text into the target language and then answer the questions.

OHruiiH Xuig

OHruiiH rypBad Xuig Hb TymmaT xaH aiMruiiH Tymss ryHuil XoumryyHsl HyTar
OHrUiiH TONBIH 3p3T OpunM Oyioy omooruitH JyHnaroes aiimruitn Caiixan-OBoo
cyMbIH HyTar L{orr-Yyi xamasx razap opmgor. Xyrart jgam MInaoHbiaxyHA3B,
TyyHu# mass Hamuarmopx Hap 1760-1810 onbl x00poHA OapuysicaH Gereen
1000 rapyii nmam XyBpar ImaBwiaH cyyaar 28 cym jayrantail 6aibk?d. Xwun
OypuitH 9 myra3p capsiH 5-Hbl eep OHruitH xuiinuita 3aarai tearpt “MoHron
alipruiin 6asp” OONOH apABIH ypJIaruiiH apra X3Mx33 30XHOH Oairyynaar.

28. Do you think the text is representative of those that professional translators work
with?

29. If you answered “No,” please explain why?

30. On a scale of 1 to 5, how difficult do you think this text is to translate?

31. If you have selected 4 or 5, what is its difficulty due to?

32. What were the main problems you found when translating this text? Identify up
to 3 and answer the following questions about each of them, stating the nature of
the problem and the method you used to solve it.

Problem 1
Cause of the problem:


https://doi.org/10.51287/cttl202445

Egshig, Sh., Gundsambuu, S., Bat-Uchral, G., Davaasuren, B., Demberelmaa, B., Erdenenaran, G.,
Munkh-Uchral, E., Nerguijargal, B., Purevsuren, B., Selengemurun, Ch. & Soyol, L. (2024). Exploring
translation competence: An experimental study with translators and foreign language teachers in
Mongolia. Current Trends in Translation Teaching and Learning E,11,
https://doi.org/10.51287/cttl202445

Solution. Do you think you solved the problem satisfactorily?
o Yes
o No

If Yes, what did you do to try to solve the problem?

If No, why do you think you were unable to solve it?
[repeat each of the other 2 problems identified]

33. Do you think the following segments of text in parentheses constitute translation
problems?

Omnruite rypBad xuiin He (TymaT XxaH aiimruita Tymms ryHHA XOIIyyHBI) HyTar
OHruitH roisiH 3pa3r opuuM Oyioy onooruitH Jynnross aitmruitn Caiixan-OBoo
cyMbIH HyTar Llorr-Yyn xamM33x razap opuijor.

34. If yes, explain the problem(s) and why?

35. Do you think the following segments of text in parentheses constitute translation
problems?

(Xyrart nam) MmpoHBIXyHA3B, TYyHUH maBb Jlammargopsx Hap 1760-1810 oHsr
xoopoHA Oapuyincald Oereen 1000 rapyii mam XyBpar IIaBHIaH cyyaar 28 cym
JyranTtai 0aikaa.

36. If yes, explain the problem(s) and why?

37. Do you think the following segments of text in parentheses constitute translation
problems?

Kun OypuitH 9 myrap capeiH 5-Hbl emep OHrWHH XuHAMNAH 3aaraif TeaTpT
(“Monron aiipruitn 6asp”) OOJOH apIblH YpJaruilH apra XdMK33 30XHOH
Gairyynnar.

38. If yes, explain the problem(s) and why?

39. Do you think the above two texts you translated are suitable for use in translation
classes?

40. If you answered “yes,” explain why?

41. If you answered “no,” explain why?

Section III. General notions about translation

42. What is a translation for you? Define it in one sentence.

43. What should a good translator know? List the most important points.

44. Which instruments can help a translator to translate? List all the ones you know.

45. When you are translating, what do you think is the basic unit you are translating?

46. The main problems encountered when translating are vocabulary problems.
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47. All translators should be able to translate as efficiently into the foreign language
as into their mother tongue.

48. A good translator should be able to translate all types of texts with the same
degree of efficiency.

49. When a translator reads a text before translating it, the process is the same as for
any other reader of the text.

50. A bilingual dictionary is the main instrument used to find an adequate equivalent
in the target language.

Section IV. Knowledge of translation

51. You always lose something in translation since words do not normally mean
exactly the same in the source language as in the target language.

52. When you find an equivalent for a word in a dictionary, you can use it in every
translation you perform.

53. The aim of every translation is to produce a text as close in form to the original
as possible.

54. The size of the source text segments you translate is not always the same (word,
sentence, paragraph). It varies from case to case.

55. Most translation problems can be solved with the help of a good dictionary.

56. When you translate a text, the most important thing is to satisfy the target reader's
expectations.

57. Regardless of whether a contract was to be used to formalize a relationship
between two companies or as documentation for a trial in a court, you would
translate it in the same way.

58. Lawyers, engineers, doctors, etc., are not the best translators of texts related to
their areas of specialization.

59. In order to understand the source text, the most important thing to do is to solve
vocabulary problems.

60. If the characteristics of the source text are very different from those of the same
genre in the target culture (e.g., business letters, etc.), you should adapt the target
text accordingly.

61. A good bilingual dictionary is the best way to ensure a good translation.

62. A text should be translated in different ways depending on who the target reader
is.

63. All translated texts should keep the same paragraphs and order of sentences in
the target text as in the original text.

64. Idiomatic expressions are the biggest problem in translation.

65. When translating a technical text, terminology is not the biggest problem.
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66. The best way to translate proverbs, idioms and metaphors is always word for
word.

67. As soon as you find a word or expression you do not know the meaning of, you
should look it up in a bilingual dictionary.

68. One of the biggest problems when translating a novel is cultural reference
(realia).

69. When you translate, you concentrate on one sentence and translate it, then the
next, and so on, until you have translated the whole text.

70. It is not enough to know two languages well to be able to translate well.

71. When you find a cultural reference in a text, you should try to find a similar
reference in the target culture.

72. If you begin translating a text with certain criteria (e.g., respecting the format of
the original text, adapting the text to the target reader, etc), these should be kept
throughout the translation.

73. If you find a word in a text you do not understand, you should first try to work
out its meaning from the context.

74. The more of a text you translate, the more aware you become of the errors you
are making.

Section V. Knowledge of culture

75. Do your course materials contain cultural information?

76. What cultural aspects, in your opinion, are best represented in the course
materials you use?

77. What cultural aspects, in your opinion, are less represented in the course
materials you use?

78. What cultural aspects, in your opinion, are not represented in the course materials
you use?

79. Is grammar in the course materials you use represented explicitly enough for
students to be able to interpret its meaning in different situations?

80. Are intonation patterns and their meanings represented fully enough in the course
materials you use?

81: How well is lingua cultural component represented in translation course
materials?

82: What cultural aspects, in your opinion, are less represented in the course
materials you use?

Section VI. Translation problems

83. Briefly define what a translation problem is in your own words.
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84. What are the main types of problems that translating a text may involve?
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