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Abstract 

 

The main focus of the study lies on the challenges in translation 

and interpreting university training in the changed environment 

of the COVID-19 pandemic. It reflects the significant changes 

in training and learning in Slovakia after shifting from campus-

based training to remote training, investigating the key factors 

influencing the learning process of students from their perspec-

tive. Based on the results of a focus group discussion with stu-

dents, their qualitative analysis and quantitative verification via 

an online survey at all Slovak universities that provide transla-

tion and interpreting study programme, three types of factor 

were identified. The first category – procedural factors – relates 

to the training process itself; technical factors relate to technical 

aspects and limitations influencing the education of students; 

and psychosocial factors reflect intra- and interpersonal aspects 

affecting students in either a positive or negative way. Investi-

gation of these factors provides useful findings on the learning 

experience of students during the current crisis.  
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1. INTRODUCTION 

Similar to other fields of human activity, the COVID-

19 pandemic of 2020-1 has hugely influenced univer-

sity training across the globe. In the case of transla-

tion and interpreting (TI) programmes providing in-

person training, challenges have arisen in attempting 

to ensure full-value, interactive training, preparing 

students for successful performance in the profes-

sional market in future. What should not be over-

looked is that the learning experience of students has 

also faced many challenges and adapting to the dif-

ferent contexts and processes may not always be 

smooth. In our study we therefore explore the 

changed training and learning environment from the 

point of view of TI students. Our aim was to identify, 

classify and analyse the factors that influence stu-

dents’ performance.  
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This study reports our findings from a focus group 

discussion with TI students and its qualitative analy-

sis, which was consequently verified quantitatively 

via a survey with TI programmes students in Slo-

vakia. Based on the results, three categories of factors 

influencing the students’ learning process were iden-

tified – procedural, technical and psychosocial. Their 

analysis reveals the impact of the crisis on students, 

but also specifies challenges to be tackled by univer-

sities and training institutes as well as teachers. After 

providing a theoretical background and description 

of the methodology of our research, we in detail ana-

lyse the three categories of factors and evaluate indi-

vidual aspects reflected upon by students. The overall 

interpretation offers further implications of the find-

ings as well as their possible application in improve-

ment of remote training and the learning environment 

provided in the conclusions.  

  

2. BACKGROUND 

 

The main focus of our study lies on challenges in re-

mote training and learning, approached as remote ed-

ucation in either synchronous or asynchronous 

forms. Brereton (2020) applies the term emergency 
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remote training, which reflects the urgency, not-al-

ways systematic preparation and improvisation spe-

cific to the current situation (Hodges et. al, 2020). 

Although often used as synonymous, online training 

on the contrary offers education specifically designed 

to be provided and delivered online (Brereton 

2020:1).  

 

According to a briefing by the European University 

Association on European higher education during the 

COVID-19 crisis, the majority of European universi-

ties closed their campuses in March 2020, 95% 

switching to remote training throughout the whole in-

stitution (2020: 3). This change has significantly af-

fected life in academia in all its aspects and strongly 

affected the training and learning experiences of uni-

versity students. Doolan et. al reflected several chal-

lenges from students’ perspective, with rather alarm-

ing findings on difficulties with financial costs for 

more than half of questioned university students, half 

citing inadequate internet connections, and two thirds 

reflecting on problematic access to study materials 

and resources (2020:14). Similar to findings reflect-

ing increased stress and workload in adapting to the 

current situation for university staff and teachers 

(Hodges et al. 2020), Doolan et. al also refer to in-

creased stress, anxiety and decreasing motivation of 
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university students (2020:12). They also note that 

78.3% of their respondents have been living with 

their parents since the pandemic started, which is al-

most double the pre-pandemic rate (2020:9). The 

question arises how this aspect has influenced the 

learning outcomes of students. Furthermore, partici-

pants of the research tended to report feeling that 

their academic performance after moving to remote 

forms of training after the COVID-19 outbreak wors-

ened (Doolan, 2020:12). 

 

Focusing particularly on students of TI programmes, 

our research was designed to reflect the learning re-

alities in the context of the key competence areas to 

be developed in their training (Gile 1992, 1995; 

Kiraly 2013; EMT 2017). These also place emphasis 

on human behavioural traits and interpersonal skills 

which are in general seen as important in future suc-

cessful career performance (Barrick & Mount 1991, 

Mulder 2014) and which should thus be an integral 

element in university training. The importance of in-

tegrating the enhancement of more specific personal 

and interpersonal skills significant in the training of 

translators and interpreters is also clearly elaborated 

in several competence models, mainly in relation to 

stress, planning, time management and coping with 

workload (EMT, 2017), motivation (Göpferich, 
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2009) as well as professional responsibility (Kiraly, 

2013). We believe this became specifically challeng-

ing when transferring to remote training of future 

translators and interpreters.  

 

 

 

 

3. METHODOLOGY AND MATERIALS 

The methodology used for this study consisted of 

quantitative-qualitative research, focusing on the key 

factors influencing the training and learning out-

comes of TI students. The main focus lies on train-

ees’ perspective which was provided via semi-struc-

tured interviews in a focus group discussion and fol-

lowed by the collection of data through an anony-

mised online survey conducted with students of all 

Slovak universities providing training for future 

translators and interpreters.  

 

3.1. Research design 

 

In early 2021 we conducted an empirical, explora-

tory, quantitative-qualitative study focused on deter-

minants of the training process in the field of 
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translation and interpreting studies in a changed en-

vironment during the COVID-19 pandemic. We fo-

cused on the students’ perspective, with the aim to 

identify, classify and analyse factors influencing 

the remote training (and learning) of students of 

translation and interpreting programmes in Slo-

vakia. The first phase of the research consisted of a 

semi-structured interview in the form of a focus 

group with five students of the master’s study pro-

gramme at the Faculty of Arts, Constantine the Phi-

losopher University in Nitra (FA CPU). Based on the 

findings from qualitative analysis we identify key 

factors that influence remote training and learning 

according to students. In the second phase we follow 

up the qualitative findings from the interview with a 

questionnaire to be used in a subsequent quantitative 

analysis. First, it was piloted with 10 students at FA 

CPU and then it was distributed online to all univer-

sities in Slovakia that provide translation and inter-

preting study programmes. Currently, 208 question-

naires have been filled out. The following analysis 

will focus on the individual factors of TI training 

identified in the responses by students. 

  

3.2. Research sample and interview procedure 
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Five students of the master’s translation and inter-

preting study programmes at FA CPU in Nitra partic-

ipated in the online focus group interview – 4 females 

and 1 male. The selection of subjects was intentional 

and stratified in order to ensure the most reliable rep-

resentation of the reference population. Sex of the 

participants and the language combinations studied 

by the individual subjects was proportional to the 

representation among TI students at FA CPU in Ni-

tra. As one of the aims of the research was for sub-

jects to compare individual aspects of remote training 

with in-person training, students in the later stage of 

their studies who could evaluate practical in-person 

training from before the pandemic had to be selected. 

The group interview lasted 90 minutes. It took place 

online via the Zoom platform, in a semi-structured 

form, i.e. the moderator had prepared basic topics 

and questions beforehand, but adjusted their order 

and added more questions in the course of the inter-

view as was needed. Subsequently, an anonymous 

transcript of the interview was elaborated to serve as 

the basis for further analysis and survey design.  

 

3.3. Research sample and survey design  

In the following phase an online questionnaire using 

findings from the group interview was designed. It 
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consisted of closed questions (multiple choice and 

Likert scales) and open questions providing an op-

portunity to freely express one’s attitudes and opin-

ions. Thus, the questionnaire provided not only quan-

titative but also qualitative data that strengthened our 

qualitative analysis of the individual factors. The 

questionnaire was distributed online to all universi-

ties in Slovakia providing TI study programmes. It 

was aimed at at least second-year students of bache-

lor study programmes, as the aim was to compare in-

person and remote forms of study, i.e. the respond-

ents had to have attended at least one semester of 

their study in-person. To avoid undesirable distortion 

of data, the students did not state which university 

they attend. Currently, the research sample consists 

of 208 students with 59.6% attending a bachelor level 

study programme and 40.4% attending a master’s 

level study programme. More detailed distribution 

can be seen in the chart below. 

 
Figure 1. Research sample of the questionnaire by year and level of study 
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4. IDENTIFICATION OF KEY FACTORS 

INLUENCING THE LEARNING PROCESS 

AND FINDINGS 

 

Using a qualitative analysis of data from the inter-

view and the qualitative part of the online question-

naire, three main areas of factors that influence TI 

training from students’ point of view were identified 

as follows: 

• Procedural factors, relating to the education process 

and its individual stages; the training process and its 
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individual remote learning forms (synchronous, 

asynchronous); and phases and elements in training, 

subject material, relayed knowledge, skills and com-

petencies. Based on the responses, the most signifi-

cant factors are reflected in connection to the number 

of assignments and responsibilities, group sizes, ac-

tivity and interactivity of the classes (active partici-

pation, feedback, discussions, confrontation), criteria 

of evaluation (requirements, expectations, demands), 

self-evaluation, contact with practice and profession 

(grasp of market demands, contact with experts), stu-

dents’ self-study and final theses. 

• Technical factors, relating to the education process 

and its individual stages, all technical aspects influ-

encing the education process of TI students (re-

sources, communication methods, technical devices, 

etc.). Most significant factors reflected by students 

are technical issues and limitations, usage of online 

communication platforms and access to resources (li-

braries, reading rooms). 

• Psychosocial, relating to intra- and interpersonal as-

pects that influence the process of remote learning of 

TI students – either positively or negatively. These 

are for students concentration, communication, so-

cial support, stress management and motivation. 
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The individual factors overlap and influence each 

other, and they are multidimensional. As such, it may 

be more accurate to consider these factors as primar-

ily procedural, primarily technical, and primarily 

psychosocial.  

 

4.1. Procedural factors 

 

In the survey students stated that the vast majority of 

classes (76.4%) were provided in a synchronous 

form, i.e. made use of one of the online communica-

tion platforms to create virtual classrooms.1 The 

asynchronous form (i.e. without interactive participa-

tion of the teacher) was uncommon and it was mostly 

used in the case of pre-recorded lectures on theory 

(17.8%) and rarely for practical seminars aimed at 

translation (8.7%) and interpreting (1.9%). In other 

words, practical training of translation and interpret-

ing skills took place largely in the synchronous form 

of online classes. Compared to the situation during 

the first wave, where more classes took an asynchro-

nous form, the current approach is valued positively.  

 

 
1 The data focus on the so-called second wave of the pandemic, i.e. begin-

ning with the winter semester 2020/21. Asynchronous form was much more 

common during the first wave in the summer semester 2019/20.  
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Figure 2. Form of provided training and education  

 

 
 

The factor of assignments and responsibilities was 

evaluated by students in a direct comparison between 

translation and interpreting seminars. Respondents 

stated that in terms of translation seminars, they felt 

there was an increase in the number of responsibili-

ties, i.e. they were given more assignments on a 

weekly basis compared to in-person training. For in-

stance, if they did not manage to finish a translation 

or its analysis in a virtual class, they were told to fin-

ish the task as a homework assignment to be submit-

ted online, whereas in regular in-person attendance 

they would have finished the task together in the fol-

lowing class. Many students felt they were given 

more assignments because they were at home and 

thus were expected to have more time. Similarly, 
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many stated that there was an increase in the number 

of presentation assignments, and they believed that 

was the case because teachers considered it to be a 

highly appropriate form of remote training. Since the 

students participating were mainly in the later stages 

of their studies, it is difficult to say whether the in-

creased responsibilities were the result of the 

changed form of training or of a natural increase in 

study demands in higher grades.  

 

As for interpreting seminars, students especially ap-

preciated improvements in teaching compared to the 

so-called first wave of the pandemic, when most of 

the interpreting training took an asynchronous form. 

Students stated that the synchronous form provides a 

better sense of authenticity. Students also naturally 

associate interpreting with stress which was reflected 

in their responses as well. They stated they experi-

enced less stress when interpreting online due to in-

creased anonymity. They were, however, keenly 

aware of the fact that experiencing stress constitutes 

a necessary part of training. They considered the 

number of responsibilities and assignments as lesser 

when compared to in-person training. They believed 

this was mainly due to teachers being “lenient” and 

understanding in regard to the students’ situation and 

technical capabilities. However, students often 
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lacked more detailed feedback on their performance 

by teachers. It is likely that in the situation of inter-

preting training that barely corresponds with the re-

ality of interpreting booths, students experience 

higher uncertainty, meaning targeted feedback and 

evaluation is all the more important.  

 

Group size is a factor students believe to affect re-

mote learning much more than in-person learning, 

since in large groups they often had to keep their 

cameras and microphones and cameras turned off be-

cause of technical limitations. Thus the dynamics of 

classes, interactive possibilities, discussions as well 

as ability to focus were thus all significantly altered. 

Communication was more constrained, with a lack of 

spontaneity and non-verbal feedback (expressions of 

interest or lack thereof, comprehension/incompre-

hension, etc.). As has already been stated, students 

were often uncertain about their performance and 

they would have benefited from more detailed feed-

back for which there was not enough time in the case 

of larger groups.  

 

Activity and interactivity in classes is a factor con-

nected with the management of groups and group 

sizes. There are certain inherent communication lim-

its to what can be achieved with online platforms and 
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they are even more challenging in case students need 

to have their cameras and microphones turned off in 

case of technical issues. Of course, there still are 

other possibilities for interactions (chat, working in 

groups, etc.), but these do not fully replace a sponta-

neous discussion, the opportunity to interrupt each 

other, answer impulsively, activities aimed at fast re-

action times, etc. Students also stated that when pre-

senting an assigned topic, they lacked visual contact 

with their audience, non-verbal feedback during their 

presentations, the option to directly address someone, 

etc. However, the increased anonymity and social 

distance also represented an advantage to a small 

group of more introverted or anxious students, since 

they did not experience as much nervousness, stage 

fright and they felt more motivated to participate in 

in-class activities, as stated in their responses.  

 

Students commented on criteria of evaluation (re-

quirements, expectations, and demands) in compari-

son between translation and interpreting. Students 

stated that the requirements and demands of teachers 

had increased when it comes to translation seminars, 

that teachers evaluated them more “strictly” and de-

manded more requirements be fulfilled. Some stu-

dents even expressed that while the requirements had 

gone up, they did not – considering the time and 
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energy they invested – receive what they would con-

sider sufficient feedback on their performance or 

evaluation of their translations by teachers. On the 

other hand, according to the respondents, require-

ments and demands of teachers have decreased re-

garding interpreting performance, or rather teachers 

were more understanding as to technical issues and 

other circumstances that could have negatively af-

fected interpreting performance of students. How-

ever, students also often lacked more detailed feed-

back on their performance.  

 

Students often recognised the importance of self-

evaluation when it came to interpreting seminars. 

They believed it to be important to be able to analyse 

their own performance (e.g. by using a retrospective 

protocol or by analysing recordings of their speech). 

How much students were led to self-evaluate, how-

ever, largely depended on the teacher. On the other 

hand, when it came to translation seminars, students 

considered teacher evaluation (e.g. being told 

whether they chose the proper equivalent, term, style, 

etc.) to be more important, or rather did not see self-

evaluation as particularly helpful.  

 

As for the relaying of knowledge and competencies, 

students highlighted especially easier contact with 
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practice and profession. During remote learning, 

their programmes used more opportunities to invite 

foreign guests and renowned local experts. Thus stu-

dents had more chances to participate in discussions 

with experts from practice, attend online conferences 

and lectures, workshops, and webinars than during 

in-person learning.  

 

Students’ self-study went practically without any 

constraints; students worked from home, submitted 

their translations and assignments, received feedback 

from their tutor. They also had opportunities to work 

on subtitling projects, internships, etc. In the case of 

interpreting, opportunities to gain practical experi-

ence were significantly limited and even if students 

had an opportunity, e.g. when their university organ-

ised a conference, many did not take it out of fear 

they were not sufficiently prepared or competent. 

  

Final theses were significantly reflected upon by fi-

nal year MA and BA students. In this regard, they 

saw library closures as the biggest issue. During the 

winter semester 2020/21, libraries in Slovakia were 

fully closed; later the option to reserve publications 

was offered. Study halls were closed fully. Thus, stu-

dents had two problems – on one hand, they did not 

have access to some sources, on the other they lacked 



 

Perez, E. – Hodáková, S. (2021). Translator and interpreter 

training during the COVID-19 pandemic: Procedural, 

technical and psychosocial factors in remote training. 

Current Trends in Translation Teaching and Learning E, 8, 

276 – 312. https://doi.org/10.51287/cttle20219 

 

295 
 

the ability to work in a study hall where they could 

better concentrate on their work. They did, however, 

comment positively on working with their thesis su-

pervisors, most of whom were willing to communi-

cate not only via email, but also via video confer-

ences and calls.  

 

4.2. Technical factors 

 

The standpoints of respondents towards technical 

factors should be interpreted in connection to the 

overall technical expertise of students. The vast ma-

jority of students participating in our research con-

sider themselves to be sufficiently technically skilled 

to handle remote learning (93.7% students fully or 

mostly agree with the statement). Most also agree 

they have sufficient knowledge of technical options 

and resources in terms of remote learning (88.2% 

fully or mostly agree). The majority consider support 

on their university’s part to be sufficient as well 

(79.8% fully or mostly agree).  

 
 

 

 
 

Figure 3. Self-evaluation of technical expertise of students 
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Figure 4. Self-evaluation of use of online resources and platforms by students 
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Figure 5. Evaluation of technical support from university 

 

 
 

Technical issues and limitations were mostly referred 

to as a result of the problematic internet connection 

students had in some locations, as well as a lack of 

sufficient technical equipment – camera, head-

phones, microphone (particularly at the beginning of 

remote learning). Unstable internet connection as 

well as issues with technical equipment were excep-

tionally stressful for students, who felt angry at hav-

ing their work interrupted and missing parts of their 

classes, and felt they were not always able to receive 

a proper education. Students claimed, however, that 

over time they had solved many of these issues and 

learned to better manage such situations and not 
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succumb to negative emotions. Many expressed that 

teachers’ understanding of their situation and better 

set up of some processes (e.g. making use of alterna-

tive ways of communication) had helped them. 

 

As has been stated already, most classes were syn-

chronous, especially using various online communi-

cation platforms. Overall, students were satisfied 

with the form of teaching and choice of freely avail-

able platforms (e.g. Zoom, Discord) and they appre-

ciated being afforded the opportunity of interpreting 

training. As a negative they perceived the fact that 

when a larger number of participants was connected, 

they had to keep their cameras turned off due to tech-

nical limitations and could not see each other, which 

greatly influenced the education process. Some stu-

dents also minded when multiple communication 

platforms were used for different subjects in one se-

mester as they found it confusing.  

 

Respondents also perceived constrained access to re-

sources, due to the (partial) closure of libraries and 

the full closure of study halls as problematic, since 

resources and publications they needed for their stud-

ies or research activities were not always available 

online, but only in libraries. They did, however, ap-

preciate the willingness of some teachers to share 
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some resources, e.g. in the form of scanned pages or 

shared materials. Many students in our research 

claim to use study rooms in libraries, because they 

allow them to better concentrate and afford them a 

more peaceful environment for working. They have 

lost this option during the pandemic and perceived it 

as a negative.  

 

4.3. Psychosocial factors 

 

Some of the factors falling under this category can be 

seen as predominantly intrapersonal (e.g. personal 

development, focus and concentration, motivation), 

some as predominantly interpersonal (e.g. communi-

cation, social contacts), and others as a combination 

of the two (e.g. handling of stress often requires re-

sources from both sides – personal and social). The 

individual factors overlap and significantly influence 

each other.  

 

Concentration on the study subject is a factor that ap-

pears to be significantly affected by technical as-

pects. Most students considered it difficult to main-

tain sufficient concentration for the entire duration of 

online classes (generally 80-90 minutes), mostly due 

to the already mentioned factors – turned off 

webcams and resulting anonymity, disruptive stimuli 
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from the household, decreased interactivity and thus 

the increased monologic nature of the presented ma-

terial, issues with internet connection and technical 

devices, overall decreased energy, easier escape from 

uncomfortable situations via e.g. turning off of 

webcams, but for some also increased fatigue and an 

overall feeling of apathy. 

 

Another important aspect is communication and in-

teraction. As we have already mentioned in connec-

tion with technical factors, the group dynamics in vir-

tual classes have undergone major changes. This lim-

itedness in communication has often also been car-

ried over to private interactions with family and 

friends. Some respondents stated that on one hand 

they missed social contact and conversation, on the 

other hand they have got so used to their new circum-

stances that they did not actively seek out conversa-

tion and communication. 

 

Despite limited interactions, students stated that be-

tween themselves as well as teachers there was a 

strong sense of solidarity and empathy, mutual un-

derstanding and support, especially in regard to 

study and technical issues. Many, particularly the 

more extrovert students stated they missed their so-

cial life, student events outside of school, or “just 
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normal chit chat in the hallway about the previous 

weekend”. The more social students perceive social 

contact and activities as a substantial resource in han-

dling demanding situations, and in times of remote 

learning they are deprived of it.  

 

The factor of handling of stress had two dimensions 

in the students’ responses. Some students claimed to 

experience less stress during remote learning due to 

the increased anonymity, larger social distance (re-

moteness), and better opportunities to “escape” an 

uncomfortable situation, e.g. by turning off their 

webcam. Students suffering from social phobia (so-

cial anxiety disorder) and stage fright belong to the 

group of introverts. These students simultaneously 

felt more motivated and participated in classes more 

actively than during in-person attendance. On the 

other hand, the other group of students experienced 

more stress, especially due to having more responsi-

bilities, effective organisation of their time being 

more necessary, overall uncertainty, technical issues, 

etc. Increased stress was also experienced by students 

who had not sufficiently mastered relaxation and 

coping strategies. With some students, the increased 

stress led to resignation and apathy, i.e. lowered mo-

tivation to actively participate in the educational pro-

cess.  
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As we have implied already, the motivation factor 

also had two dimensions in the students’ responses. 

One group of students experienced lower motivation, 

in particular due to their work environment. Monot-

onous conditions for work, rest, hobbies, leisure time 

(for the most part everything takes place in one 

room), as well as more anonymity in virtual classes 

(especially if the cameras are turned off), physical 

absence of the teacher and other students, smaller in-

teractivity in class, and insufficient social support all 

led to a decrease in motivation. The other group of 

students, on the other hand, had no issue maintaining 

sufficient motivation and appreciated that since they 

did not have  to, for instance, commute to school, 

they could instead use the saved time to efficiently 

organise their duties throughout the day.  

 

Students uniformly stated that in times of crisis, it is 

of particular importance to work on one’s personality 

in order to effectively adapt to a new situation. As for 

personal growth, development and improvement of 

attributes, abilities and skills, many students stated 

that the crisis had helped them improve some re-

spects they consider to be important for their future 

private and work life, e.g. increased independence, 

better time management, self-discipline, overall 
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increased maturity, etc. There was, however, a small 

group of students who perceived the need for per-

sonal growth, but they perceived the situation as too 

demanding to be able to make use of it in a produc-

tive and constructive manner. Instead, they were suc-

cumbing to stagnation and/or anxious or depressive 

states. 

 

5. INTERPRETATION OF FINDINGS AND 

DISCUSSION 

 

Based on the results of our analysis, we sorted the 

individual determinants into three main groups: pro-

cedural, technical and psychosocial. Regarding pro-

cedural factors, many students pointed out the differ-

ence between translation and interpreting training, 

especially in terms of the number of assignments and 

of the requirements of teachers in order to pass the 

class. Students felt their workload was increased in 

translation seminars when compared to in-person 

learning, that the criteria for passing the individual 

translation subjects were stricter, and that they did 

not consider the feedback they received on their per-

formance to be sufficient. They believed it was due 

to teachers assuming that since they did not need to 

commute nor did they have other extracurricular ac-

tivities, they had more time for schoolwork. As for 
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the lacking feedback, students presumed that teach-

ers had more work during remote training and had to 

adapt to new circumstances. By contrast, students 

stated that teachers were more lenient with both the 

number of assignments and requirements in interpret-

ing seminars, and they believed teachers understood 

that many hurdles were objective in nature (e.g. tech-

nical issues, health issues). However, students often 

lacked more detailed feedback on their performance 

in this case as well. Students viewed positively the 

expanded options of contact with experts from aca-

demia as well as practice that were opened up by an 

increase in the number of online lectures, webinars, 

and conferences. They would welcome this option in 

the future as well. 

 

In terms of technical factors, the majority of students 

considered themselves sufficiently technically com-

petent to handle remote training, but they were an-

noyed with disturbances to the smooth course of clas-

ses due to technical failures, especially in the begin-

ning. Later they got used to the occasional issues and 

learned to solve them at least partially via alternative 

means. Some students disliked different platforms 

being used for different classes. They perceived the 

need to manage multiple links, passwords and logins 

as an additional burden. They did, however, 
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appreciate teachers’ attempts to choose a platform 

that would best fit the relayed material.  

 

Psychosocial factors are among the most subjective 

aspects of remote learning. Handling and experienc-

ing different types of load, the ability to maintain suf-

ficient focus and attention in class, and the need for 

social contact are all strongly dependent on aspects 

such as personality and character traits and cognitive 

abilities. Thus, in all of these aspects in our research 

we could observe conflicting tendencies. Some stu-

dents who are more introverted, or suffer from stage 

fright or social anxiety, perceived remote forms of 

training as less demanding than in-person attendance. 

They benefited from the feeling of greater anonymity 

and social distance. On the other hand, more social, 

extrovert students found it more difficult to handle 

the absence of social contact and direct interaction. 

Similarly, in regard to motivation and attitude to 

work, one group of students stated they felt demoti-

vated, even apathetic, resigned, especially due to the 

monotony of the environment in which they worked. 

By contrast, another group felt more motivated due 

to the ability to better organise their time, since they 

did not need to commute to university nor did they 

have other extracurricular activities during the day. 

Likewise, when it comes to personal development, 
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one group has used the crisis situation as an oppor-

tunity to work on their personality, abilities and skills 

they consider useful for their future professional as 

well as private life. By contrast, some students were 

aware of the need to improve themselves, but have 

been unable to reach constructive solutions due to ex-

cessive demands and succumbed to negative 

thoughts, apathy. 

 

To conclude, we may state that the qualitative analy-

sis of the various factors influencing the course and 

outcomes of the education of future translators and 

interpreters can be seen as exceptionally useful, as it 

offers a deeper probe into the individual specificities 

and differences that must be taken into account when 

possible. Teachers may benefit from the deeper in-

sight into students’ situations this analysis brings 

forth and adapt teaching processes accordingly. We 

are aware that teachers do not always have the ability 

to change processes and circumstances as they may 

be out of their control (e.g. student group sizes, tech-

nical issues, etc.). We do, however, believe it is im-

portant to know the factors that either positively or 

negatively influence students or account for them in 

teaching as much as possible. We are also aware of 

the limits of research such as this and that it will al-

ways be influenced by the subjectivity of the 
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individual answers and its limited potential for gen-

eralisation of results. Nevertheless, we are convinced 

that the findings of our research imply important as-

pects and tendencies that one must focus on in the 

process of (not only TI) training. 

6. CONCLUSIONS 

 

Much like other fields impacted by the pandemic, 

university education of future translators and inter-

preters in remote form is affected by a variety of fac-

tors. Some have a negative influence, others positive, 

and some are seen as an advantage by some students 

and as a disadvantage by others. The aim of the qual-

itative analysis within our research has been to iden-

tify, classify and analyse factors influencing remote 

training of students of translation and interpreting on 

the basis of findings from a group interview and from 

qualitative answers in an online questionnaire aimed 

at students of the TI field at Slovak universities. 

 

Three categories of factors were identified. The cate-

gory of procedural factors refers to students’ percep-

tion of the training process in its changed form, and 

the impact of training strategies and constrained ac-

cess to resources on their performance in both trans-

lation and interpreting modules. Several differences 

were recognised, especially in terms of the criteria of 
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evaluation and the evaluation process itself, as well 

as the dynamics of classes. A positive response in this 

category was identified in increased opportunities for 

extracurricular activities such as invited talks by pro-

fessionals, workshops and academic events, which 

became more available to students. The category of 

technical factors revealed the extent of limitations 

stemming from transferring to remote training and 

learning. Besides technical issues with devices and 

internet connections, a negative response was re-

flected with regard to the limited access to resources 

in libraries as well as the impact of restrained access 

to university facilities. Of significant value were the 

findings categorised as psychosocial factors, reveal-

ing how students coped with the changed learning en-

vironment in terms of stress, motivation and concen-

tration, as well as insight into their personal percep-

tion of the current situation. 

 

The identified factors and their analysis have the po-

tential to help understand the specifics of the changed 

training and learning realities of TI students transfer-

ring from in-person to remote forms of training. Re-

sults reveal the challenges students are facing, not 

only in terms of their training and learning experi-

ence, but also as individuals in constrained social en-

vironments. They also point out space for 
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improvement in terms of university support and de-

sign of training processes and strategies in individual 

modules during the current crisis situation.  

  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

Perez, E. – Hodáková, S. (2021). Translator and interpreter 

training during the COVID-19 pandemic: Procedural, 

technical and psychosocial factors in remote training. 

Current Trends in Translation Teaching and Learning E, 8, 

276 – 312. https://doi.org/10.51287/cttle20219 

 

310 
 

REFERENCES  

 

Barrick, M. & Mount, M. (1991). The Big Five Per-

sonality    Dimensions and Job Performance. A Meta-

Analysis, Journal of Personality and Social Psychol-

ogy (44). 1-26. 

https://doi.org/10.1111/j.1744-

6570.1991.tb00688.x 
 

Brereton, P. (2020). Emergency Remote Training: 

Guiding and Supporting Teachers in Prepara-

tion for Emergency Remote Teaching. Lan-

guage Research Bulletin (35). 1-13.  

 

Doolan, Karin et. al (2020). Student life in the 

EHEA during the COVID-19 pandemic. 

Accessed on 10 April 2021 at 

http://www.ehea.info/Upload/BFUG_HR_U

A_71_8_1_Survey_results.pdf  

 

European Commission. (2017, May 22). European 

Master’s in Translation - EMT competence 

framework. 

https://ec.europa.eu/info/sites/info/files/emt_

competence_fwk_2017_en_web.pdf 

 

https://doi.org/10.1111/j.1744-6570.1991.tb00688.x
https://doi.org/10.1111/j.1744-6570.1991.tb00688.x
http://www.ehea.info/Upload/BFUG_HR_UA_71_8_1_Survey_results.pdf
http://www.ehea.info/Upload/BFUG_HR_UA_71_8_1_Survey_results.pdf
https://ec.europa.eu/info/sites/info/files/emt_competence_fwk_2017_en_web.pdf
https://ec.europa.eu/info/sites/info/files/emt_competence_fwk_2017_en_web.pdf


 

Perez, E. – Hodáková, S. (2021). Translator and interpreter 

training during the COVID-19 pandemic: Procedural, 

technical and psychosocial factors in remote training. 

Current Trends in Translation Teaching and Learning E, 8, 

276 – 312. https://doi.org/10.51287/cttle20219 

 

311 
 

European University Association 2020. European 

higher education in the Covid-19.  

https://eua.eu/downloads/publications/brief-

ing_european%20higher%20educa-

tion%20in%20the%20covid-19%20cri-

sis.pdf  

 

 

Gile, D. (1992). Basic Theoretical Components in In-

terpreter and Translator Training. In C. Dolle-

rup & A. Loddegaard (Eds.), Teaching Trans-

lation and Interpreting: Training, Talent and 

Experience. John Benjamins. 185-194.  

https://doi.org/10.1075/z.56.29gil  
 

 

Gile, D. (1995). Basic Concepts and Models for In-

terpreter and Translator Training. John Ben-

jamins. https://doi.org/10.1075/btl.8 
 

Göpferich, S. (2009). Towards a model of translation     

competence and its acquisition: the longitudi-

nal study TransComp. In S. Göpferich, A.L. 

Jakobsen & I.M. Mees (Eds.), Behind the 

mind: Methods, models and results in trans-

lation process research. Samdundslitteratur. 

11-37. 

https://eua.eu/downloads/publications/briefing_european%20higher%20education%20in%20the%20covid-19%20crisis.pdf
https://eua.eu/downloads/publications/briefing_european%20higher%20education%20in%20the%20covid-19%20crisis.pdf
https://eua.eu/downloads/publications/briefing_european%20higher%20education%20in%20the%20covid-19%20crisis.pdf
https://eua.eu/downloads/publications/briefing_european%20higher%20education%20in%20the%20covid-19%20crisis.pdf
https://doi.org/10.1075/z.56.29gil
https://doi.org/10.1075/btl.8


 

Perez, E. – Hodáková, S. (2021). Translator and interpreter 

training during the COVID-19 pandemic: Procedural, 

technical and psychosocial factors in remote training. 

Current Trends in Translation Teaching and Learning E, 8, 

276 – 312. https://doi.org/10.51287/cttle20219 

 

312 
 

 

Hodges, Ch., Moore, S., Lockee, B., Trust, T. & 

Bond, A. (2020). The difference between 

emergency remote teaching and online learn-

ing. Educause Review (27). https://er.edu-
cause.edu/articles/2020/3/the-difference-be-
tween-emergency-remote-teaching-and-online-
learning  

 

Kiraly, D. (2013). Towards a View of Translator 

Competence as an Emergent Phenomenon: 

Thinking Outside the Box(es).” In D.C. 

Kiraly, S. Hansen-Schirra & K. Maksymski 

(Eds.), Translator Education in New Pro-

spects and Perspectives for Educating Lan-

guage Mediators. Gunter Narr Verlag. 197-

224. 

 

Mulder, M. (2014). Conceptions of Professional 

Competence. In S. Billett, Ch. Harteis & H. 

Gruber (Eds.), International Handbook of Re-

search in Professional and Practice-based 

Learning. Springer. 107-137. 

  

 

 

https://er.educause.edu/articles/2020/3/the-difference-between-emergency-remote-teaching-and-online-learning
https://er.educause.edu/articles/2020/3/the-difference-between-emergency-remote-teaching-and-online-learning
https://er.educause.edu/articles/2020/3/the-difference-between-emergency-remote-teaching-and-online-learning
https://er.educause.edu/articles/2020/3/the-difference-between-emergency-remote-teaching-and-online-learning

